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Mpepgucnosue

Brnagenne 6a30BbIMH HaBBIKAMH TIEPEBO/Ia HAyYHBIX TEK-
CTOB B COBPEMEHHOM cHCTeMe BBICIIETO 00pa30BaHUS SIBISET-
Csl HEOOXOIMMBIM yCIIOBUEM OCYIIECTBIICHHS HAYYHOU JIeATEI b~
HOCTH CTYyJIeHTa JTr000M CTereHu MOArOTOBKH (0akanaBpa, Maru-
CTpa, aCIMPaHTA).

HayuHo-uccnenoBarensckasi pabora CTyIEHTa OXBaThIBACT
LENbIA psii HAMlpaBIeHUN AEATEIbHOCTU. BO-TIepBBIX, CTYIEHTHI
MIPUHUMAIOT YYaCTHE B PA3IMYHBIX PETUOHAIBHBIX, BCEPOCCH-
CKUX M MEXKYHAPOIHBIX KOH(MEPEHIHX, BEICTYTIAs C IOKIaJaMU
Y yOJTMKYsI HAyYHBIC CTAaThH 110 PE3yJIbTaTaM CBOMX HCCIIC0Ba-
Huil. HeoOxomumbIM TpeOOBaHKEM K ITyOIUKAIK CTaTei B O0ITb-
IIMHCTBE COOPHUKOB HAYyYHBIX KOH(PEPEHIIUH SBISETCS HAaIUMYUe
AQHHOTAIINY CTaThU HA aHTJIMHACKOM SI3BIKE, a JIISl HEKOTOPBIX MEXK-
JTYHApOIHBIX KYPHAJIOB BECh TEKCT CTAaThH JOJKEH OBIThH Mpe/l-
CTaBJICH Ha aHIIIMICKOM si3bIke. BiiajieHue Te3aypycom, HCIOib-
3yeMbIM TIpU TEPEeBOJIE HAYYHBIX TEKCTOB, TIOMOXKET CTYICHTY
o(popMIISITH aHHOTALIMU U CTaThU Ha QHIJIMICKOM SI3bIKE.

Bo-BTOpBIX, COMIaCHO COBPEMEHHBIM TpPEOOBAHUSAM, IS
MOJTHOIICHHOTO TEOPETUYECKOTO aHajiu3a OOBeKTa HCCIeno-
BaHMsl (McciemyemMoil mpoOiaemMbl) HE0OX0IUMO OOpalieHne He
TOJBKO K OTEYECTBEHHBIM, HO U K 3apYOCKHBIM HCTOYHHKAM,
MIPUYEM YacTh U3 HUX JIOJKHA OBITH JaTMPOBAHA MOCIETHUMU
TpeMs TOAaMH. DTO MO3BOJISICT OIICHUTh COCTOSHHUE MPOOIEMbI
Ha COBpPeMEHHOM J3Tarne. CerogHs CymecTByeT OrpOMHOE KOJH-
YECTBO HAyYHBIX JKYPHAJIOB HA HHOCTPAHHOM SI3bIKE, HHJICKCH-
PYEMBIX B POCCUHCKON M MEKIYHAPOIHBIX 0a3ax UTUPOBAHUS,
B KOTOPBIX MyOJUKYIOTCSI MHTEPECHBIE MaTepHallbl MO CaMbIM
pa3HbIM TeMaM. Bianenue 60a30BbIMH HAaBBIKAMU IEPEBOJIA Ha-
YYHBIX TEKCTOB TMO3BOJUT CTYACHTY OecHpensTCTBEHHO 00pa-
aThCs K TEKCTaM JIAHHBIX HAYYHBIX ITyOJHKAIIMA U UCIIOB30-
BaTh MX B CBOCH HAyYHO-UCCIIEOBATEIBCKOM padoTe.
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B-TpeTbux, B HEKOTOPBIX By3ax JJis TAKUX CTEIIEHEH MOro-
TOBKH KaK MarucTp 1 aclupaHT CYLIeCTBYyeT BHyTpeHHee TpeOo-
BaHME 110 COCTABJICHUIO CUHOIICHCA / aBTOpedepara cBoeH auc-
CepTaluU Ha aHIVIMICKOM SI3bIKE U IPEACTABIEHUE €T0 Ha Mpe-
3ammTe. [ oCylecTBIEHNs 3TOTO BUJIA JESATEIBHOCTH TaKkKe
HEOOXO/IMM HaBBIK MIEPEBO/Ia HAyUYHBIX TEKCTOB.

[TpakTHKyM TpeacTaBisieT COOPHUK MPAKTUYECKUX MaTe-
pHUANIOB U 3a/laHui 1O OTPabOTKe HaBbIKa PabOTHI ¢ HAYYHBIMHU
TEKCTAaMU Ha aHTIMICKOM SI3bIKe. B MpakTHKyMe MpencTaBieH
6a30Bblii Te3aypyc (TEPMUHBI U peUeBbIe KIIMIIE, HCTIONb3yEeMble
B IMpaKTUKE TEepeBO/ia HAYYHBIX MAaTEpHUaiOB), OPUTHHAIILHBIC
MaTepuaibl HayqHBIX CTaTel (aHHOTAIMU K CTaThsM, (hparMeH-
ThI TEKCTOB CTaTei) M3 HAyYHBIX KYPHAJIOB, HHIEKCUPYEMBIX
B POCCHICKOW M MeXIyHaponHoW 6azax nutuposanusi (BAK,
PUHII, Scopus, Web of Science u ap.), IONOTHUTENbHBIE 3a-
JaHMs TI0 TIEPEBOIY HAyYHBIX MaTepUaOB C aHTIIMICKOTO SI3bI-
Ka Ha PYCCKUH SI3bIK U C PYCCKOTO S13bIKa HA AaHTTTUHCKUHN S3BIK.

[TpakTHKyM MOXET OBITH HCHOJB30BaH B 00pa3zoBaTelb-
HOM IIpoLIecCE CTYAEHTaMHU U MPENnojaBaTesIMU 10 HalpasJe-
Huto noaroroBku 37.04.01 Ilcuxonorus, npodunu «busHec-
nicuxonorusi» u «lIpukiagHas ICUXOIOTHS PA3BUTUSY.
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To research the problem

The article deals with
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The author explains / compares / describes / criticizes /
proves / disproves / reviews / introduces / presents / proposes
/ reveals / ascertains / examines / compiles / highlights / dwells
on / concludes

A commentary on (an issue / opinion) is given

The findings are discussed in the context of (an issue or
opinion)

The present research extends the understanding (of an is-
sue)

The study opens interesting questions on (an issue)

Findings raise questions about / contribute to

The study allows in the perspective

A conclusion is drawn about

The results of the study confirmed /refuted the hypothesis
about

A few suggestions are made that might serve to advance the
field / boost the interest to



TRANSLATING ABSTRACTS AND KEYWORDS
FROM ENGLISH INTO RUSSIAN

Translate abstracts of different types of articles and key-
words to them from English into Russian. Abstracts have been
taken from indexed International scientific journals and confer-
ence proceedings. Thesaurus, dictionaries and online transla-
tors can help while doing this task.

1) REVIEW ARTICLE [1]

Rotem Kahalon1, Nurit Shnabell and Julia C. Becker2

1 Tel-Aviv University, The School of Psychological Sci-
ence, Tel-Aviv, Israel

2 School of Human Science, Institute of Psychology, Os-
nabriick University, Osnabriick, Germany

Experimental studies on state self-objectification: a re-
view and an integrative process model

Abstract

This paper provides an organizing framework for the ex-
perimental research on the effects of state self-objectification on
women. We explain why this body of work, which had grown
rapidly in the last 20 years, departs from the original formulation
of objectification theory (Fredrickson and Roberts, 1997). We
compare the different operationalizations of state self-objectifi-
cation and examine how they map onto its theoretical definition,
concluding that the operationalizations have focused mostly on
one component of this construct (concerns about one’s physi-
cal appearance) while neglecting others (adopting a third-person
perspective and treating oneself as a dehumanized object). We
review the main findings of studies that experimentally induced
state self-objectification and examined its affective, motivation-
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al, behavioral, cognitive, and physiological outcomes. We note
that three core outcomes of this state as specified by objecti-
fication theory (safety anxiety, reduced flow experiences, and
awareness of internal body states) have hardly been examined
so far. Most importantly, we introduce an integrative process
model, suggesting that the reported effects are triggered by four
different mechanisms: appearance monitoring, experience of
discrepancy from appearance standards, stereotype threat, and
activation of the “sex object” schema. We propose strategies for
distinguishing between these mechanisms and explain the theo-
retical and practical importance of doing so.

Keywords: objectification theory, self-objectification, ste-
reotype threat, schema activation, appearance monitoring, ap-
pearance standards, an integrative process model, experimental
research

2) SYSTEMATIC REVIEW ARTICLE [2]

Darren D. Chadwick and Tracey Platt

Psychology, University of Wolverhampton, United Kingdom

Investigating humor in social interaction in people with
intellectual disabilities: a systematic review of the literature

Abstract

Background: Humor, both producing and appreciating, un-
derpins positive social interactions acting as a facilitator of com-
munication. There are clear links to wellbeing that go along with
this form of social engagement. However, humor appears to be
a seldom studied, cross-disciplinary area of investigation when
applied to people with an intellectual disability, this review col-
lates the current state of knowledge regarding the role of humor
behavior in the social interactions of people with intellectual
disabilities and their carers.

Method: A systematic review utilizing the Preferred Re-
porting Items for Systematic Reviews and Meta-Analyses
(PRISMA) guidelines was completed which aimed to explore
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the current state of knowledge and quality of empirical evidence
relating to humor in people with intellectual disabilities. Follow-
ing this, articles were grouped thematically and summarized. A
comprehensive search of four electronic databases (1954-2017)
and additional search strategies yielded 32 articles which met
the final inclusion criteria.

Results: Humor played a significant positive and negative
role in the social interactions of people with intellectual disabili-
ties. Research had investigated humor in the classroom and hu-
mor expression in different groups including those with autism,
Down syndrome, Angelman syndrome, Williams syndrome and
Rett syndrome. Few investigations directly studied humor ap-
preciation and comprehension hence themes did not focus solely
on humor production/appreciation. Humor comprehension was
reportedly supported by gestures. Some groups with intellec-
tual disabilities found non-literal humor (e.g. sarcasm, irony)
more difficult to understand which may affect social relation-
ships. Various types of humor were found to be appreciated. The
role of humor in relationship development, social facilitation,
creativity and stigma had all received some limited attention.
Humor also played a role for carer groups in coping with and
enjoying the caring role. Research varied in quality with few
experimental studies and mainly quasi-experimental and well-
conducted qualitative studies.

Conclusions: This review revealed the importance of humor
behavior in many aspects of the social lives of people with intel-
lectual disabilities. Limited disparate research exists pertaining
to humor in this group, suggesting the need for further robust re-
search in this area, including more high quality primary research
in the areas of humor production, appreciation, comprehension
and stigma.

Keywords: intellectual disability, humor, learning disabili-
ty, systematic review, stigma, social support, developmental dis-
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abilities, autism spectrum disorders, Williams syndrome, Down
syndrome, Angelman syndrome, social interaction

3) ORIGINAL RESEARCH ARTICLE [3]

Yuanyuan Shil, Yu Luol, Ziyan Yangl, Yunzhi Liul and
Hanwushuang Bao2

1 Institute of Psychology (CAS), China

2 Institute of Psychology, CAS Key Laboratory of Behav-
ioral Science, Chinese Academy of Sciences, China

Do narcissists enjoy visiting social networking sites? It
depends on how adaptive they are

Abstract

Previous evidence suggests that narcissistic people tend to
visit social networking sites (SNS) frequently, but the emotions
accompanying their engagement on such sites has not been a
significant subject of study. Therefore, we examined the relation-
ship between narcissism and the affective experience on SNS in
two different samples. To do so, we not only examined narcis-
sism as a whole but also distinguished between adaptive and
maladaptive narcissism. Results of the two studies consistently
showed that: 1) narcissism as a whole was not correlated with
the SNS affective experience; 2) maladaptive narcissism was
predictive of a worse affective experience on SNS; and 3) partly
due to a positive correlation with self-esteem, adaptive narcis-
sism was associated with a better SNS affective experience. In
addition, these findings held with SNS activities considered in
simultaneity. The present research extends our understanding of
the relationship between narcissism and social networking as
well as that between emotion and social networking.

Keywords: narcissism, affective experience, emotion, self-
esteem, social networking sites (SNS)

4) PERSPECTIVE ARTICLE [4]

Marleen Gillebaart

Social, Health, and Organizational Psychology, Utrecht
University, Utrecht, Netherlands
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The «operational» definition of self-control

Abstract

Self-control is a hot topic across disciplines. As such, con-
sensus on defining self-control is critical for advancing both sci-
entific progress as well as societal impact of research findings.
Specifically, the emergence of initiation as a self-control compo-
nent, and the notion of effortless and strategic self-control, give
rise to the question whether and how to distinguish self-control
from self-regulation. In this paper, I propose an operational defi-
nition of self-control, based on converging definitions from the
literature as well as on the emergence of new perspectives on
self-control. The TOTE-model (Test-Operate-Test-Exit) of self-
regulation will serve as a basis for this definition as it gives clear
guidance for the inclusion of self-control as a component of, but
not synonymous to self-regulation. Ultimately, an ‘operational’
definition is proposed in which self-regulation entails scaffold-
ing for goal pursuit, including setting standards, and monitoring
discrepancies, whereas self-control entails everything that one
does in the ‘operate’ phase. This perspective allows for inclusion
of traditional as well as contemporary research on self-control,
and can provide direction for future studies.

Keywords: self-control, self-regulation, initiation, inhibi-
tion, TOTE-model, effortful control

5) BRIEF RESEARCH REPORT ARTICLE [5]

Ji-eun Shinl and Jung Ki Kim2

1 College of Liberal Studies, Seoul National University,
Seoul, South Korea

2 Division of Humanities and Social Sciences, Pohang Uni-
versity of Science and Technology, Pohang, South Korea

How a good sleep predicts life satisfaction: the role of
zero-sum beliefs about happiness

Abstract

Sleep, although a vital aspect of human functioning, has
received scant attention in happiness research. This research ex-
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amines the effect of sleep quality on life satisfaction, and one
possible mechanism that bridges the two. One cognitive factor
that might tie the relationship between sleep and life satisfaction
is a belief about the (in) finite nature of happiness (zero-sum
belief about happiness; ZBH), a mindset that occurs more under
conditions of scarcity. Given the interconnections among expe-
riences prompted by various types of scarcity (e.g., financial and
calorie), we predicted that deprived cognitive resource caused
by poor sleep may activate the ZBH, thereby hurting one’s life
satisfaction. As expected, we found that sleep quality predicted
the participants’ life satisfaction, even controlling for baseline
variables. More importantly, this relationship was partially me-
diated by ZBH. This study opens interesting questions on a rela-
tively unexamined role of non-social predictors, such as sleep,
in well-being.

Keywords: sleep quality, life satisfaction, happiness, zero-
sum, lay belief

6) JOURNAL ARTICLE [6]

Baudson T.G., Preckel F.

Teachers’ implicit personality theories about the gifted:
an experimental approach

Abstract

The implicit theories teachers hold about the gifted influ-
ence their perception of and behavior toward highly able stu-
dents, thus impacting the latter’s educational opportunities. Two
persistent stereotypes about the gifted can be distinguished: the
harmony hypothesis (gifted students are superior in almost all
domains) and the disharmony hypothesis (giftedness implies
maladaptive social behavior and emotional problems). The pres-
ent study investigated whether teachers’ implicit personality the-
ories about the gifted are in line with the harmony or the dishar-
mony hypothesis. Using an experimental vignette approach, we
examined 321 prospective and practicing teachers’ implicit per-
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sonality theories (based on the big five personality framework)
about students described along three dimensions (ability level,
gender, and age, resulting in 8 different vignettes), controlling
for teachers’ age, gender, experience with gifted students, and
knowledge about giftedness. Ability level had the strongest ef-
fect on teachers’ ratings (partial > = .60). Students described as
gifted were perceived as more open to new experiences, more
introverted, less emotionally stable, and less agreeable (all ps <
.001). No differences were found for conscientiousness. Gender
and its interaction with ability level had a small effect (partial
n?s = .04 and .03). Thus, teachers' implicit personality theories
about the gifted were in line with the disharmony hypothesis.
Possible consequences for gifted identification and education
are discussed.

7) RESEARCH ARTICLE [7]

Franzis Preckell, Tanja Gabriele Baudson2, Sabine Krolak-
Schwerdt3

1 University of Trier, Germany

2 University of Duisburg-Essen, Germany

3 University of Luxembourg, Luxembourg

Gifted and maladjusted? Implicit attitudes and auto-
matic associations related to gifted children

Abstract

The disharmony hypothesis (DH) states that high intelli-
gence comes at a cost to the gifted, resulting in adjustment prob-
lems. We investigated whether there is a gifted stereotype that
falls in line with the DH and affects attitudes toward gifted stu-
dents. Preservice teachers (N = 182) worked on single-target as-
sociation tests and affective priming tasks. High intelligence was
more strongly associated with gifted than with average-ability
students. Adjustment problems were more strongly associated
with gifted than with average-ability students for males only.
Attitudes toward gifted students were neutral when no compo-
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nent of the DH was activated but were negative toward gifted
males when adjustment difficulties were activated. Implicit as-
sociations and attitudes were in line with the DH—but only for
male students.

Keywords: giftedness, disharmony hypothesis, stereotype,
implicit association, implicit attitude

8) RESEARCH ARTICLE [8]

A. KatrinArens1, RainerWatermann2

1 German Institute for International Educational Research,
Germany

2 Freie Universitdt Berlin, Germany

How an early transition to high-ability secondary
schools affects students’ academic self-concept: contrast ef-
fects, assimilation effects, and differential stability

Highlights

*Examining academic self-concept of students with and
without an early transition

*Co-existence of negative contrast and positive assimilation
effects

*The assimilation effect was stronger than the contrast ef-
fect at t1 but not at t2.

*Higher mean levels for students with early transition at t1
and t2

*Stronger drop of academic self-concept for students with
early transition

Abstract

This study examined the operation of contrast and assim-
ilation effects, and the development of academic self-concept
of students in the education system of the German federal state
Berlin. One group of students experienced an early transition
to high-ability secondary schools while the other group experi-
enced the regular transition after sixth grade. The early transi-
tion was found to bear an assimilation effect on academic self-
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concept which was stronger than the contrast effect immediately
after early transition but weaker at the end of the first school year
after early transition. The early transition did not affect the nor-
mative stability of academic self-concept between two measure-
ment points. Students with an early transition displayed higher
levels of academic self-concept at both measurement points but
a more substantial decline in academic self-concept than stu-
dents experiencing regular transition. The findings are discussed
in the context of the debate on tracking and acceleration prac-
tices in education systems.

Keywords: academic self-concept, contrast effect, assimi-
lation effect, social comparison processes, ability grouping

9) JOURNAL ARTICLE [9]

Perevozkin S.B.1, Andronnikova O.0.2, Perevozkina Y.M.2

1 State University of Economics and Management

2 Federal State Budgetary Educational Institution of Higher
Education “Novosibirsk State Pedagogical University”

Role structure of adolescents in interaction

Abstract

Introduction. The article investigates the problem of inter-
personal interaction among adolescents — a generation growing
in a rapidly changing world. The purpose of the article is to iden-
tify the role structure of adolescents in the context of interper-
sonal interaction.

Materials and Methods. The study was conducted using a
sample of 139 adolescents (62 boys and 77 girls) aged between
13 and 15 years in grades 7-9 of comprehensive schools in Novo-
sibirsk. The study uses a projective method and questionnaires in
order to gain insights into manifestation of roles within interper-
sonal interaction among adolescents, role conflict and character-
istics of interactions and relationships of adolescents in the group.

Results. The authors report data on statistically significant
differences in the manifestation of role-playing positions and
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role conflict depending on sex, friends and orientation of ad-
olescents p < 0.05 (t-Student’s test), as well as the significant
positive and negative correlations between role images and the
evaluation of interpersonal interactions in the group p < 0.05
test (r-S pearman test). It is argued that adolescents who have an
unstable worldview are prone to negative influences, especially
those who experience interpersonal difficulties. It is proposed to
consider interpersonal interaction within the framework of sym-
bolic interactionism, which suggests that the basis of interper-
sonal interaction is the role behavior of the subject. The thesis
about cultural fixation of basic roles participating in interper-
sonal interaction is covered. It is substantiated that the study of
adolescence in the context of the role-based approach makes it
possible to bring the understanding of the problem of interper-
sonal interaction to a new level.

Conclusions. Based on the results obtained, a conclusion is
drawn about the peculiarities of the role structure of adolescents
in interpersonal interaction.

Keywords: interpersonal interaction; sphere of contacts;
group; role; role behavior; role conflict; adolescents

10) CONFERENCE PROCEEDINGS ARTICLE [10]

Bezrukova N., Barkanova O., Bezrukov A.

Krasnoyarsk State Pedagogical University named after V.P.
Astafiev, Krasnoyarsk, Russia

Identification and development of potentially gifted stu-
dents in the network research community of pedagogical
university and rural schools: methodological and methodic
aspects

Abstract

Nowadays launched worldwide programs for the gifted
comprise 2-10% of population that is significantly less than the
existing necessity. The most number of the potentially gifted
children remains unrevealed because either the necessary diag-
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nostic research is not conducted or the used methods are not
capable of revealing the potential (hidden) giftedness. This is
especially typical of rural schools of the Russian hinterland. In
this paper we present methodological basis for creation a sys-
tem for identifying and developing potentially gifted students
of rural schools as well as psychological diagnostic methods to
identify students with potential talent. As for developing the po-
tentially gifted students the idea is to involve them in the work
of the network research community bringing together academic
researchers, students of pedagogical university, teachers and stu-
dents of rural schools. The organization of their communication
with gifted adults, enriching their individual living environment,
involvement in innovative forms of learning in the network re-
search community will be performed taking into account the en-
richment education model by J. Renzulli and S.M. Reis.

Keywords: potential giftedness, rural school, methodol-
ogy, remote technologies, network research community
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Petrishchev V.I., Barkanova O.V.

Krasnoyarsk State Pedagogical University named after V.P.
Astafiev, Krasnoyarsk, Russia

Socio-Psychological Adaptation of Migrant and Russian
School Children to Polycultural Educational Environment
of Modern Schools

Abstract

The article deals with the issues connected with the pecu-
liarities of socio-psychological adaptation of migrant and Rus-
sian schoolchildren of different age groups to the polycultural
educational environment of schools in Russia. The study was
conducted in a number of schools in Krasnoyarsk and Sosnovo-
borsk in Krasnoyarsk region (Siberia), Russia, and comprised
200 schoolchildren. The research revealed that the level of so-
ciopsychological adaptation of Russian children was higher only
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among junior schoolchildren in comparison to migrant children,
whereas both Russian and migrant adolescent and senior school-
children feel adapted enough. The research results proved that
psychological work on development and improvement of adap-
tation problems among migrant schoolchildren should be aimed
at development of communicative and behavioural competence,
emotional and personality well-being and self-actualization.

Keywords: socio-psychological adaptation to polycultural
educational environment, junior, adolescent and senior migrant
school children, communicative and organizational skills, con-
flict and coping behavioural strategies, anxiety, emotional well-
being, self-acceptance, self-actualization
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2 Siberian Federal University, Krasnoyarsk, Russia

The features of self-esteem and ideas about family roles
of people with an androgyne gender

Abstract

The article deals with the issues connected with the prob-
lem of gender identity of a personality and the features of self-
esteem and ideas about family roles of young and adult people
with an androgyne gender. The empirical study conducted in a
number of organizations in the city of Krasnoyarsk was aimed at
revealing the types of gender identity among employed people
aged 1840 and also at studying the features of their self-esteem
and ideas about family roles. The results of the study presented
in the article confirmed the hypothesis about the prevalent an-
drogyne gender among modern people and the availability of
an adequate self-esteem among androgynes. Comparing to other
gender types, androgynes have more differentiated ideas about
family roles and the assignment of family functions.
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Keywords: gender, gender identity, androgyne, masculine,
feminine gender, self-esteem, ideas about family roles
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Megan Foley-Nicpon, Susan G. Assouline, Staci Fosenburg

The University of lowa, lowa City, USA

The relationship between self-concept, ability and aca-
demic programming among twice-exceptional youth

Abstract

Researchers investigated the self-concept profiles of twice-
exceptional students in relationship to their cognitive ability and
participation in educational services. All subjects (N = 64) had
high ability (IQ score at or above the 90th percentile) and were
diagnosed with either an autism spectrum disorder (ASD; n =
53) or specific learning disability (SLD; n = 11). Self-concept
and ability measures were administered as a part of comprehen-
sive evaluations to assess for co-existing high ability and dis-
ability. Despite the presence of a disability, overall self-concept
profiles were in the average range, suggesting either cooccurring
high ability serves as a protective mechanism or a possible posi-
tive illusory bias among participants. There was no relationship
between ability, educational services, and self-concept, implying
that high cognitive ability and related educational interventions
are independent of how twice-exceptional students feel about
themselves. Findings raise questions about the precision of tra-
ditional identification models in selecting twice exceptional stu-
dents for participation in gifted education programming.

Keywords: self-concept, autism spectrum disorder, specif-
ic learning disabilities, twice-exceptional, gifted students
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William H. Batchelder, Gregory E. Alexander

University of California, Irvine

Insight problem solving: a critical examination of the
possibility of formal theory
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Abstract

This paper provides a critical examination of the current
state and future possibility of formal cognitive theory for insight
problem solving and its associated “aha!” experience. Insight
problems are contrasted with move problems, which have been
formally defined and studied extensively by cognitive psy-
chologists since the pioneering work of Alan Newell and Her-
bert Simon. To facilitate our discussion, a number of classical
brainteasers are presented along with their solutions and some
conclusions derived from observing the behavior of many stu-
dents trying to solve them. Some of these problems are inter-
esting in their own right, and many of them have not been dis-
cussed before in the psychological literature. The main purpose
of presenting the brainteasers is to assist in discussing the status
of formal cognitive theory for insight problem solving, which is
argued to be considerably weaker than that found in other areas
of higher cognition such as human memory, decision-making,
categorization, and perception. We discuss theoretical barriers
that have plagued the development of successful formal theory
for insight problem solving. A few suggestions are made that
might serve to advance the field.

Keywords: insight problems, move problems, modularity,
problem representation
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Common cognitive control processes underlying perfor-
mance in task switching and dual task contexts

24



Abstract

In the present study, participants performed highly com-
parable task-switching and dual-task paradigms, and the para-
digm-specific performance costs were analysed in the context
of the commonly postulated core components of cognitive con-
trol (i.e., working memory updating, inhibition, and shifting). In
the task-switching paradigm, we found switch costs (i.e., switch
trials vs. repetition trials) and mixing costs (i.e., repetition tri-
als in mixed-task blocks vs. single-task trials). In the dual-task
paradigm, we observed a psychological refractory period (PRP)
effect (i.e., Task 2 [T2] performance after short stimulus-onset
asynchrony [SOA] vs. long SOA), dual-task costs (i.e., T2 dual-
task performance with a long SOA in trials with a task repetition
between Task 1 [T1] and T2 vs. single-task performance), and
switch costs in T2 (i.e., dual-task performance in trials with a
switch between T1 and T2 vs. dual-task performance in trials
with a repetition between T1 and T2). A with-in-subjects com-
parison of the performance costs showed a correlation between
mixing costs and dual-task costs, possibly indicating shared un-
derlying cognitive control processes in terms of working mem-
ory updating. Surprisingly, there was also a correlation between
switch costs and the PRP effect, presumably suggesting that
cognitive control, as opposed to passive queuing of response se-
lection processes, contributes to the PRP effect.

Keywords: cognitive control, task switching, dual tasks,
PRP effect
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Psychological resources, satisfaction, and career identity
in the work transition: an outlook on Sicilian college students

Abstract

Background: The phases of career building today bring out
a more complex process than in previous decades. Starting from
the literature review, the university-to-work transition is consid-
ered a very important step in the future career of the graduates,
and it involves some psychological resources and requires spe-
cific abilities.

Methods: Research has examined the psychological re-
sources that students at the end of a degree course can use in the
university-to-work transition. The aim of the study is to verify
the relationship between academic satisfaction and career iden-
tity, and the mediational role of readiness and confidence on this
relationship. A group of 438 students were assigned to complete
a questionnaire in order to examine the relationship between ac-
ademic satisfaction and career identity and the role of core com-
ponents of psychological resources: readiness and confidence as
mediator.

Results: The results indicated both a direct relationship be-
tween academic satisfaction and career identity and a mediated
relationship with the influence of readiness and confidence for a
transition. Adding to our results, we assert that academic satis-
faction has a directed effect on confidence during the transition
and is a predictor of career identity, both directly and by the
mediation of readiness in career transitions.

Conclusion: Career identity has implication for exploratory
behavior, thus increasing the motivation and mindfulness that
create a virtuous circle, influencing the development of knowl-
edge and skills, which are the base of proactivity and confidence
in construction of one’s future career.

Keywords: career, transition, identity, satisfaction, re-
sources
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17) STUDY PROTOCOL [17]

Nikita K. Schoemaker, Gabrine Jagersma, Marije Stolten-
borgh, Athanasios Maras, Harriet J. Vermeer, Femmie Juffer and
Lenneke R.A.

The effectiveness of video-feedback intervention to pro-
mote positive parenting for foster care (VIPP-FC): study
protocol for a randomized controlled trial

Abstract

Background

Foster children are at higher risk of the development of
behavior and emotional problems, which can contribute to the
development of insecure attachment bonds with their foster
parents and (subsequently) to placement breakdown. Sensitive
parenting might minimize the adverse effects of the behavior
and emotional problems. Video-feedback Intervention to pro-
mote Positive Parenting and Sensitive Discipline in Foster Care
(VIPP-FC) is an adaptation of the evidence-based Video-feed-
back Intervention to promote Positive Parenting and Sensitive
Discipline (VIPP-SD) and aims at increasing sensitive parent-
ing and the use of sensitive discipline strategies of foster par-
ents. The current study is the first to examine the effectiveness
of VIPP-FC.

Methods

A randomized controlled trial is used with 60 foster parent-
child dyads (intervention group n=30, control group n=30). The
primary outcomes are parental sensitivity, parental disciplining,
and parental attitudes towards parenting. Data about attachment
(in)security, behavioral and emotional problems, neurobiological
parameters, and possible confounders is additionally collected.

Discussion

Examining the effectiveness of VIPP-FC contributes to the
knowledge of evidence-based prevention and intervention pro-
grams needed in foster care practice.
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Keywords: attachment, coercion theory, sensitivity, foster
care, early childhood, RCT, intervention, video feedback

18) RESEARCH ARTICLE [18]

M.E.S. Loevaas, A.M. Sund, J. Patras, K. Martinsen, O.
Hjemdal, S.-P. Neumer, S. Holen and T. Reinfjell

Emotion regulation and its relation to symptoms of anx-
iety and depression in children aged 8-12 years: does paren-
tal gender play a differentiating role?

AbstracBackground

Symptoms of anxiety and depression are prevalent and
highly comorbid in children, contributing to considerable im-
pairment even at a subclinical level. Difficulties with emotion
regulation are potentially related to both anxious and depres-
sive symptoms. Research looking at maternal contributions to
children’s mental health dominates the literature but ignores the
potentially important contributions of fathers.

Method

The present study is part of the Coping Kids study in Nor-
way, a randomized controlled study of a new indicated preven-
tive intervention for children, EMOTION. EMOTION aims to
reduce levels of anxious and depressive symptoms in children
aged 8—12 years. Using cross sectional data and multiple regres-
sion analyses, we investigated the relations between anxious and
depressive symptoms and emotion regulation in n=602 chil-
dren. Symptoms were reported by the child, mothers and fathers.
Emotion regulation was reported by mothers and fathers.

Results

Symptoms of anxiety, as reported by parents, were associ-
ated with poorer emotion regulation. This association was also
demonstrated for depressive symptoms as reported by both par-
ents and children. When analyzing same gender reports, paren-
tal gender did not differentiate the relationship between anxiety
symptoms and emotion regulation. For depressive symptoms,
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we did find a differentiating effect of parental gender, as the as-
sociation with dysregulation of emotion was stronger in paternal
reports, and the association with adaptive emotion regulation
was stronger in maternal reports. When using reports from the
opposite parent, the emotion regulation difficulties were still as-
sociated with depressive and anxiety symptoms, however exhib-
iting somewhat different emotional regulation profiles.

Conclusion

Problems with emotion regulation probably coexists with
elevated levels of internalizing symptoms in children. In future
research, both caregivers should be included.

Trial registration

The regional ethics committee (REC) of Norway approved
the study. Registration number: 2013/1909; Project title: Coping
Kids: a randomized controlled study of a new indicated preven-
tive intervention for children with symptoms of anxiety and de-
pression. ClinicalTrials.gov; Protocol ID 228846/H10.

Keywords: emotion regulation, anxiety, depression, chil-
dren

19) RESEARCH ARTICLE [19]

Karin Arbach and Antonella Bobbio

Universidad Nacional de Cérdoba, Argentina

Intimate partner violence risk assessment in community
health facilities: a multisite longitudinal study

Abstract

The remarkable development of tools for the structured as-
sessment of violent reoffending of intimate partner aggressors
coexists with a relative scarcity of tools adapted for the diversity
of community facilities for women who suffer intimate partner
violence (IPV). This situation prompted the development of the
RVD-Bcen in Catalonia (Spain). The present multisite prospec-
tive study is the first to test the predictive validity of this tool
for IPV risk assessment in a sample different to the original.
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Trained assessors interviewed 321 women in five community
health facilities in Cérdoba (Argentina); 230 of them completed
a follow-up that ranged from 47 to 311 days. Incidents of physi-
cal IPV, including serious threats and forced sex, were recorded
prospectively. Rates of IPV in the low, moderate and high-risk
groups were 10, 57, and 33 percent, respectively. The summary
risk ratings were significantly associated with the occurrence of
violence during follow-up, as were RVD scores (ROC-AUCs =
.88 and .89, respectively). Low-risk participants not only suf-
fered fewer IPV events than participants in the moderate and
high-risk group, but also suffered them later in time. The most
accurate predictive model of IPV included total scores and a di-
chotomised variable of low vs. moderate-high summary risk rat-
ing. Findings contribute to the emerging practice of including
structured violence risk assessment in Latin American profes-
sional contexts and institutions.

Keywords: intimate partner violence, structured risk as-
sessment, community health facilities, prospective.

20) RESEARCH ARTICLE [20]

Ahmad Suriansyah, Aslamiah

Department of Educational Management, Faculty of Teach-
er Training and Education, Universitas Lambung Mangkurat,
Banjarmasin, Indonesia

Teacher’s job satisfaction on elementary school: rela-
tion to learning environment

Abstract

Background

Teacher’s job satisfaction had the effect for teacher job
quality and productivity. The learning environment has contrib-
uted to teacher’s job satisfaction. The objectives of this study
are to analyze teacher’s job satisfaction of elementary school on
excellence school and low achievement school in urban and sub-
urban areas in Banjarmasin, to analyze the learning environment
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of elementary school on excellence school and low achievement
school in urban and suburban in Banjarmasin, and to analyze the
relation between learning environment and teacher’s job satis-
faction.

Methods

The research method was cross-sectional survey design and
a standardized questionnaire to collect data from respondents.
The number of respondents was 247 teachers. The Teaching Sat-
isfaction Scale (TSS) was used to measure teacher’s job satisfac-
tion. School Level Environment Questionnaire (SLEQ) instru-
ment had been used to measure the learning environment. The
ANOVA was used to analyze the relationship between learning
environment and teacher satisfaction. The job satisfaction in ex-
cellent school is better than low achievement school in both ur-
ban and suburban areas.

Results

The result of stepwise regression analysis showed that the
learning environment also contributes to teacher’s job satisfac-
tion.

Conclusions

This study also found that school climate has a strong influ-
ence on teacher’s job satisfaction.

Keywords: teacher’s job satisfaction, learning environ-
ment, TSS, SLEQ, ANOVA, elementary school.
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TRANSLATING ABSTRACTS AND KEYWORDS
FROM RUSSIAN INTO ENGLISH

Translate abstracts of different types of articles and key-
words to them from Russian into English. Abstracts have been
taken from indexed Russian scientific journals (Nel-16) and stu-
dents’ conference proceedings (Nel7-20). Thesaurus, dictionar-
ies and online translators can help while doing this task.

1) Omenpuenko E.A., Yecnoxkosa I'.C., Arasesnsin P.O. [1]

®I'AOY BO «HoBocubupckuii TocyJapCcTBEHHbIN YHUBEP-
cuter», HoBocubupck, PO.

CaMoBbIpakeHHe B CHCTeMe HEeHHOCTHBIX OpHeHTAIUI
Oy1yIIHX MeAaroroB JA0LIKOJbHOI0 00pa3oBaHus

KaroueBble c10Ba: caMOBBIPOKCHHE; CAMOIIPE3CHTAIIMS;
caMopackpeIThe; Oyaymiue meaarord; mnpodeccus Tmemarora;
npodeccuoHallbHasl JESTEIbHOCT; Pealn3alysi >KU3HCHHBIX
LIEHHOCTEW; LICHHOCTH CTYICHTOB

AHHOTaNud

[Tpobnema u nenb. B crarbe packpbiBaeTcs axkTyalbHas
npoOJiemMa MOAroTOBKM OyAyIIMX IEAaroroB Ui CUCTEMbI J0-
HIKOJIBHOTO 00pa30BaHMsl, CBI3aHHAsS C TIPE/ICTABICHHOCTBIO Ca-
MOBBIPQKEHHUSI B CUCTEME IICHHOCTEH, KOTOPbIE OHU MOTYT Jie-
MOHCTPHUPOBaTh IPH BBIMOJIHEHUH MPO(ECCUOHATIBHON Jesi-
tenabHOCTH. Llenbio cTano ompeneneHue ocoOEHHOCTENW caMmo-
BBIPQKCHUSI B BBIABJICHHOM HAMHU COJCPYKAHUU CHUCTEMBI ICH-
HOCTHBIX OpUEHTAIH OyyIIHUX TIeJ]aroroB, COOTHECEHHE MOy~
YCHHBIX JIAHHBIX C [IEHHOCTSAMH 3apyOC)KHBIX CTYJACHTOB U IICH-
HOCTSIMH YYaIl[UXCs IPYTUX BY30B HAIllCH CTPaHBI.

Merononorus. ComepkaHue CHCTEMbI IIEHHOCTHBIX OpH-
SHTAIMi PECIIOHJICHTOB BBISICHSIIOCH C IIOMOILBI0 MOP(OJIOTH-
YEeCKOTo TecTa ku3HeHHbIX nenHocrei (B.B. Comnos, JI.B. Kap-
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nymuHa). Beibopky cocraBunu 116 crynentoB. [lns onucanus
LIEHHOCTEH 3apyOeKHbIX CTYIEHTOB aHAJIM3UPOBAIUCH MyOIIH-
KallMK, COAECPIKALIUE COOTBETCTBYIOLIUE JaHHBIE.

Pesynprarel. B pesynbprare nccienoBaHus BBISABIEHO, YTO
JUIsl YCTICHIHOTO peIleHus 3a/1a4 MpoeCCHOHAIBHON JesTeNb-
HOCTH, KacCaloIIMXcs B3aUMOACHCTBHS C APYTUMH JIFOABMU, Oy-
JYIIMM Tejaroram J0MIKOJIBHOTO 00pa3oBaHusi, HEOOXOIUMO BO
BpeMst 00y4eHHs B By3€ IPHOOPECTH MOJIOKUTEIbHBIN OIBIT Ca-
MOBBIpaXXEHHA. B caMOBBIpa)K€HUN BBIJEJIEHBI ABE CTOPOHBI:
BHYTPEHHSISI (CAaMOPACKPBITUE) U BHELIHSS (CaMOIIpe3eHTalus),
MIO3BOJISIOIME MEJAr0Ory YCIEIHO PACKPbIBATh APYTUM JIFOASIM
TO, YTO JUJISl HETO 3HAYMMO, U CO3/aBaTh B MX IMPEACTABICHUU
&KeJaeMblil 00pa3 camoro cedst. [TonuepkuBaeTcst, 4TO OCHOBOM
CaMOBBIPa)KEHUS BBICTYIIAIOT LIEHHOCTHBIE OPUEHTALIUU JIMYHO-
cti. OTMeudaeTcsl, 4TO CaMOBBIPAKEHUE MOXKET IIPUCYTCTBOBATh
B HUX KaK CaMOCTOSITEJIbHBIN 2IEMEHT, WIN SIBJISETCS COCTaBIIsA-
IOLLEN YaCThIO IPYTUX LIEHHOCTEH, UM B HEM LIEHHOCTH JIMYHO-
CTH HaXOAAT CBOE OTpakeHUE. AHAIIN3 OTEUECTBEHHBIX U 3apy-
OeXHBIX UCCIIEIOBAHUH MTOKa3a]l OTIIMYMS B CUCTEMaX [IEHHOCT-
HBIX OpUEHTALUI 00yYaroIuXCs B By3aX, COCTOSIINE B TOM, UTO
y 3apyOeKHBIX CTYJAEHTOB Ha IIEPBOM MECTE IIEHHOCTH, CBsI3aH-
HBIE C COLIMAJILHBIMU KOHTAKTaMM, YTO IEMOHCTPUPYET UX OpH-
EHTAIMI0 Ha TOJO0XKHUTEIbHOE CAMOBBIPAKEHUE BO B3aUMOCH-
CTBHHM C JPYTUMH JIIObMH, & Y POCCHMCKHUX CTYIEHTOB MPeoo-
JaiaeT OpUEHTAlMs B CAMOBBIPAXKEHUHU Ha caMHUX cebs — co0-
CTBEHHBIE OTPEOHOCTH, JKEJIaHUsI, HACTPOCHHUE U T. [I.

3axnroueHue. Pe3ynprarhel O3BOJIMIIM CAENATh BBIBOJ, YTO
1t OylyIuX MeAaroroB JOLIKOJIBHOTO 0O0pa3oBaHusi, 00ydaro-
muxces Ha nepBoM Kypce Mucruryra nercrsa HI'TIY, 3HaunmMbl
TaKM€ LIEHHOCTH, KaK COLMAJIbHBIE KOHTAKTbI, CAMOPA3BUTHE,
KpEaTUBHOCTb, JOCTUKECHMS.

2) Kapruna A.E., MopozoBa WN.C., Caxapuyk (Bymauu)
H.IO., lllamoBckas T.B. [2]
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®I'bOY BO «KemepoBckuil rocynapcTBEHHBIH YHUBEPCH-
teT», Kemeposo, PO

Oco0eHHOCTH JIMYHOCTHOIO CaMOOINpeaeeHusl B3POcC-
JIBIX JIKOJeH ¢ OrPAHNYEeHHBIMH BO3MOKHOCTSIMH 3/10POBbSI

KuiroueBble ¢Jj10Ba: TMYHOCTHOE CAMOOIPEIETIEHUE; TIEPH-
O]l B3POCIIOCTH; MHBAJIUIHOCTD; JIOKYC KOHTPOJISL; OCMBICIECH-
HOCTb KU3HU

AHHOTaNUs

[IpoGnema u uenb. B crathe paccmarpuBaetcs mpobiema
BBISIBJICHUSI CTIEIIU(DHKHU TIPOIecca TUIHOCTHOTO CaMOOTIpeienie-
HUS B NIEPUOJI B3POCIOCTH B 3aBUCUMOCTH OT HAJIMUUS WIH OT-
CYTCTBUSI OTPaHUYEHHBIX BO3MOXHOCTEH 3710poBbs. Llens cra-
TBU COCTOUT B ONIPEIEIICHUN 0COOCHHOCTEH CTaTHUECKOTO U JTU-
HaMHMY€CKOT0 aCHEKTOB JIMYHOCTHOTO CaMOOMPEIETIECHUs B3pOC-
JIBIX JIIO/IEH ¢ OrPaHUYEHHBIMU BO3MOXKHOCTSMHU 3710POBBSI.

Metononorus. COOp HJaHHBIX OCYIIECTBISIICS C TTIOMOIIBIO
Meronuk: «CamoakryanuzanuoHHblii tect» (3. IllocTpom),
«Cwmpicnoxu3nenHbsie opueHtaum» (.A. JleontseB), «Ypo-
BeHb CyObeKTUBHOTO KOHTpoIs» (E.®. baxun, E.A. ['onbHKE-
Ha, A.M. DTkHMHI), aHKeTa U1 U3y4EeHHs] TMYHOCTHOTO CaMo0-
npenenenus. [lomydyeHHbie TaHHBIE OBUTH IPOUHTEPIIPETUPOBA-
HBI U IOABEPTHYThI CTATUCTUYECKOMY aHAJIU3Y C TOMOIIBIO KOp-
pensiioHHoro aHanu3a u t-kputepust CtpronenTa. Beioopky co-
crtaBuin 120 yenoBek, MOJOBUHA U3 HUX — JIIOIU C OTPaHUYEH-
HBIMHU BO3MOXXHOCTSIMH 37J0POBBSL.

Pe3ynbrarel. ABTOpBI yCTaHOBUIIM, YTO JUYHOCTHOE CaMo-
OIIpENIETIEHUE BO B3POCIIOM BO3pPAcTe UMEET OINIPEIETIEHHBIE 0CO-
OCHHOCTH B 3aBHCHMOCTH OT HaJW4us WJIA OTCYTCTBHS OTpa-
HUYEHHBIX BO3MOXHOCTEHN 370p0Bbs. OmnpeaeneHo, 4ro B3poc-
JIbI€ JIFOAU C OTPAHMYEHHBIMUA BO3MOXXHOCTSIMU 370POBbS UMeE-
IOT HU3KUHM YPOBEHb UHTEPHAIBLHOCTHU, OTPUILIAIOT BO3MOXHOCTH
CO3HATEJIHLHOTO KOHTPOJISI COOBITHIA CBOEH ku3HU. OHU JIEMOH-
CTPUPYIOT HEYAOBIETBOPEHHOCTh TOM YaCThIO )KU3HU, KOTOPYIO
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YK€ MPOXKHWIN, CUUTAsI €€ MaJIO MPOAYKTUBHON U HEOCMBICIIEH-
HOM, CKENITUYECKU OTHOCATCS K ONIPEJEIICHUIO LIEJIEBbIX OPUEH-
TUPOB OyayIIEro.

3axnroueHue. [lenaercs BBIBOJ O TOM, UTO Yy B3POCIIBIX JIIO-
Jieil TMYHOCTHOE CaMOOIpe/ieieHne UMeeT 0COOEHHOCTH B 3a-
BUCHMOCTH OT HAJIMYMUS WM OTCYTCTBHS y HUX OTPAHUUYEHHBIX
BO3MOYKHOCTEW 370pOBbs. B3pocible nroau, MMEIoLe WHBa-
JUAHOCTb, XapaKTEPU3YIOTCS HU3KUM YPOBHEM OCMBICIEHHO-
CTHM JKU3HH, NpeoOsialaHueM BHEIIHEro JIOKyca KOHTpOJd. Y
HUX OTCYTCTBYET LIEJIOCTHOE BOCHIPHUSATHE COOCTBEHHOH XKM3-
HU, GUKCUPYETCSI PUTHIHOCTD MPH pealn3alnu CyObeKTUBHBIX
LIEHHOCTEW B MOBEJACHUM U B3aUMOICHCTBUM C IPYTMMH JIFOJb-
MH, a TaK)K€ OTCPOYCHHBIH BO BPEMEHHU CIIOCOO pearupoBaHMs
Ha U3MEHSIOUIYIOCS CUTYaIuo0. BhIsBIeHHBIE 0COOEHHOCTH MO-
I'yT OBITh UCIOJB30BAaHBI B MPOLECCE OPraHNU3ALUU JOCTYTTHOM
Cpebl ISl B3POCIIBIX JIFOAEH C OrpaHUYEHHBIMU BO3MOKHOCTSI-
MU 37J0POBBSI.

3) bapkanosa O.B., [lerpumes B.U. [3]

®I'bOY BO «KpacHospckuii rocynapCTBEHHBIN NIEAArOrH-
yeckuil yausepcuret uM. B.I1. AcradreBay, Kpacnospck, PO

Oco0eHHOCTH COLHMAJIBLHO-IICHX0JOTHYECKOi ajanTa-
MU NOAPOCTKOB U3 ceMeil MUTPAHTOB

Kurouesnble cioBa: ConManbHO-IICHX0JIOTHYECKas alamTa-
1IUs1, TOAPOCTKU M3 CeMeil MUTPAHTOB, MPUHATHE ce0sl, TPUHSI-
THE APYTHX, SMOLIMOHAIBHBIA KOM(OPT, JOKYC KOHTPOJIS, TOMH-
HUPOBAaHUE, KOMMYHUKAaTHUBHBIE 1 OPraHU3aTOPCKHE CKIJIOHHO-
CTH, KOIIMHI-TIOBEJECHNE, KOMMYHHMKATUBHAs U INOBEACHUYECKAs
KOMIETEHTHOCTh, SMOIIMOHAILHOE OJIarornojiyyue U CO3aBUCH-
MOCTb, cuja 1.

AHHOTaNUA

B crarbe paccMaTpuBarOTCs BOIPOCHI, CBSI3aHHBIE C OCO-
OEHHOCTSIMU COLIMAJILHO-TICUXOJIOTHYECKOM aJanTaluu Moj-
POCTKOB W3 Ce€MEl MHUTpPAHTOB K MOJMKYJIBTYpHOMY 0Opa3o-
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BaTE€JIbHOMY IIPOCTPAHCTBY COBpeMeHHOW mkoisl. C momo-
b0 MAaTEMAaTHKO-CTAaTUCTHYECKUX METONOB 00pabOTKH HM-
MUPUYECKUX JaHHBIX B NICUXOJIOTUU OBLIM HCCIIEOBaHbI B3au-
MOCBSI3H IOKa3aTeslel ajanTalui, KOMMYHUKATUBHBIX CKJIOH-
HOCTEM, KONMHI-IIOBEIEHUS IOIPOCTKOB; BBISABIEHBI KJlacTe-
pBl, KOTOpBIE JIEIM B OCHOBY TPEXKOMIIOHEHTHOW MOJEIN
COLIMAJIbHO-TICUXOJIOTUYECKON ajanTaluy. B kauecTBe koMmIlo-
HEHTOB COLIMAJILHO-TICUXOJIOTMYECKON alalTalluy MOIPOCTKOB-
MUTPAaHTOB BbleIeHbl «KOMMYyHMKAaTuBHas M MOBEJEHYECKAs
KOMIETEHTHOCThY», «OMOLMOHAJIbHOE OJaronoiaydyne U co3a-
BUCUMOCTBY, «Cuiia S». ABTOpPBI pEKOMEHIYIOT BBICTPAauBaTh
NICUXOJIOTUYECKOE COIPOBOXKIEHUE M ICUXOKOPPEKIIMOHHYIO
paboTy ¢ ne3aaanTUPOBAHHBIMU MOAPOCTKAMHU IO TPEM BbIJie-
JIEHHBIM HaIPaBJICHUAM.

4) CokomnoBa A.B. [4]

OI'AOY BO «Poccuiicknii rOCyapCTBEHHBII
po¢eCCHOHAIBHO-TIEIaTOTUYECKU  YHUBEpCUTET», HIKHMIA
Tarumn, PO

IIcuxonoro-negaroru4yeckoe CONpPOBOXKICHUE TOIBHIK-
HOM HUI'PBI 10IIKOJIbHUKOB

KiroueBble cjioBa: MOJABWKHAS UTPa, CHOKET, JIBUTATEIIb-
HBIE IEMCTBUS, IPABUIIA, IPEAMET UTPbl, KOHCTPYKT MOJBUKHOMN
UT'PBI, YCIIOBUS IICUXOJIOIONENArornueCcKoro ConpoBOKIACHUS

AHHOTaNUsA

[Ipobnema u uenb. B craTbe packpbIBarOTCS YCIOBUS
IICUXOJIOTO-IIEAATOTUYECKOTO  COIIPOBOXKIAEHUS  MOJABMIKHOM
UTPBI JOLIKOJIBHUKOB. XapaKTepU3yeTCsl MOHATUE «IIOJBUAKHAS
UIpa», ONUCBIBAIOTCS OCHOBHBIE CTPYKTYPHBIE COCTaBIISIOLINE
MOJBMXHOW MIPbI, IPEACTaBIE€HA CTPYKTypa KOHCTPYKTa IMOJ-
BWKHOM WIpbl. AHAJIN3 MEJAarorn4eckod TEOpUU U IPAKTHKH
MO3BOJIMJI BBISIBUTH IIPOTUBOPEUNE MEXTY TpeOOBaHUAMU (efe-
PaJIbHOTO TOCYIapCTBEHHOr0 00pa30BaTeIbHOIO CTaHaapTa J0-
IIKOJIFHOTO 00pa30BaHusl K Pa3BUTHIO JBUTATENbHON aKTHBHO-
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CTH JOLIKOJbHUKOB U OTAEIbHBIMU HENOCTAaTKaMHU B IIPUMEHE-
HUH MTOTEHIMAJIA TIOIBUXKHON UIPBHI.

Ilenp cTaTbu 3aKIIOYAETCSI B PACKPBITUM  YCJIOBMMH
IICUXOJIOTO-IIEAATOTUYECKOTO  COIIPOBOXKIAEHUS  MOABMIKHOM
UTPBI JOIMIKOJIBbHUKOB.

MeTo1010THI0 UCCIIeI0BaHUS COCTABIISIOT aHAINU3 U 0000-
IIEHHEe HOPMAaTHBHO-TIPABOBBIX JJOKYMEHTOB B cpepe JOIIKOIb-
HOro 00pa30BaHUs, a TaKKe HAyYHOMCCIIEIOBAaTEIbCKUX pa-
00T yueHbIX 1O MpolsieMe OpraHU3aLUHU MTOJBMKHOM UTPHI J10-
IIKOJIbHUKOB.

Pesynbrarel. Ha ocHoBe wuccienoBaHust — MpoOIeMbl
IICUXOJIOTO-IIEAATOTUYECKOTO CONPOBOXKACHNS B HAy4YHOH JIH-
TEPATYpEe OXapaKTEpU30BAaHO IIOHATHUE «IIOABUKHAS HUIPay,
ONMCAHbl OCHOBHBIE CTPYKTYPHBIE COCTABISIOLIME IOJABUXK-
HOW WTIpBI, MpeJCTaBlIeHa CTPYKTYpa KOHCTPYKTa IMOJBMXKHOM
UTPBI, BBISBICHBI M OXapaKTE€PU30BaHbI YCIOBHS ICUXOJIOIO-
MIE€AAroru4eCcKOro COMPOBOXKIEHUS IOABUKHON UTPBI JOLIKOJIb-
HUKOB: TOHHMAaHUE CHEIU(PHUKH CTPYKTYPHBIX KOMIIOHEHTOB
MOJIBMKHOM UTPHI (CIOXKET, IBUTATEIIbHBIE AEUCTBUS Ul JOCTH-
KEHUS 1eU, IpaBuiIa, IPeaIMeT UTphl); y4eT TpeOOBaHuUH K op-
raHW3alUH MOJBMKHOW UTPhI (IOCTPOEHHE YYACTHUKOB JI0 Ha-
Yaja Urpbl, BBIOOp MeCTa PACIOJIOKEHHUS 3aHUMAIOLIUXCS BO
BpeMst OObSCHEHHsI UTPBI, pacrpeieleHne 00s3aHHOCTEH Mex-
Iy WTPAIOIIMMH, pa3MeTKa MO, pazaada U yOopKa CpelCTB);
y4eT 0COOCHHOCTEH MPOBEIeHHs MOABMKHBIX UT'P (00bICHEHHE
UTPBI, BEICHUE UTPbI, KOMAH/bl U CUTHAJIBI K UTPE, 3aMeUaHHs
U YKa3aHUs UTPAOIUM, TO3HMPOBKA Harpy3kH); yueT TpeboBa-
HUH, IpebABIIEMbIX K OKOHUAHHIO UTPBI U TIOIBEJICHUIO UTO-
T'OB; CO3[JaHME KOHCTPYKTa MOJBMKHOW HIPHI (pOJH, TIPEIMET,
IIpaBWJIa, UTPOBBIE AEUCTBHUS, CXEMA).

3akmrouenue. llpemiokeHHas B cTarbe cHCTEMa YyCIO-
BHUH TICUXOJIOr0-IIE1arorHueckoro COnpoBOXKIEHUS MOABHKHOM
UTPBI TO3BOJIUT TNearoraM 3¢(eKTUBHO OPraHU30BbIBATH pabdo-
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Ty IO Pa3BUTHIO IBUTATEJIbHON aKTUBHOCTH JTOIIKOJIBHUKOB.

5) Hombposckas M.T. [5]

®I'bOY BO «VYpanbckuii rocynapCTBEHHBI YHUBEPCUTET
¢buznveckoil KyasTypb», Yensounck, PO

MeToauka CTaHOBJICHUSI TOTOBHOCTH IeJarora K mna-
TPUOTHYEKCOMY BOCIIUTAHUIO NMOAPOCTKOB

KuiroueBble c¢jioBa: MeTonuka, rOTOBHOCTb, NMAaTPUOTHUYE-
CKO€ BOCIIUTAHUE, I1E1ATO0T, TOAPOCTKHU.

AHHOTaNus

[IpoGnema u nienu. B nanHo# cTarbe mpeacTaBieHa METO-
JIMKa, HAIlpaBJICHHAsS HA MOBBIIIEHUE YPOBHS TOTOBHOCTH MEAA-
rora K nNaTpuOTUYECKOMY BOCIIMTAHUIO MOAPOCTKOB. BrIsiBiIeHa
AKTYyaJIbHOCTh U COLMAJIbHASL 3HAYMMOCTB [earora roT0BOro K
MMaTPUOTUYECKOMY BOCIIMTAHUIO. Llenp crarbu — onucarb MeTo-
JIMKY CTAHOBJICHUS TOTOBHOCTH IE€Arora K NaTpuOTHYECKOMY
BOCITUTAHUIO MOAPOCTKOB. PazpaboTka METOAMKHU paccMaTpuBa-
eTcs B KoHTeKcTe peanusanuu denepanpHoro 3akoHa «O6 oOpa-
3oBaHuu B Poccuiickoit denepauumn» u ['ocynapcTBEHHOU Ipo-
rpammsbl «I[larpuornueckoe BocnuTanue rpaxaad Poccuiickoit
O®enepaunn Ha 2016-2020 roae». Metomonorus. Meronuka
MIPEJICTABISIET €IMHCTBO LENH, PUHITUIIOB, COIePKaHUS, POpM,
METOZOB U CPEICTB MEAATOTMYECKOTIO CONEUCTBHUS, HAIPABIICH-
HBIX Ha JOCTUKEHNE KaYE€CTBEHHBIX U3MEHEHUI B CTAHOBJICHUU
TOTOBHOCTH I1€/1arora K BOCIUTAHUIO IaTpUoTHU3Ma. B MeToauke
ONMCAHbI ATAIbl CTAHOBJIEHUSI TOTOBHOCTH YUYUTEJIs, JaHa MOJI-
poOHasi XxapaKTepUCTHKAa HEKOTOPHIX (hOPM M METOIOB MEeAaro-
THYECKOTO COICHCTBUs. B 3aKiItoueHUHU JenaroTcsi BHIBOABI 00
3¢ (EeKTUBHBIX pe3yabTaTax BHEIPEHHsI METOIMKH Ha 0a3e IBYX
Ko ropoaa YensOuHcka.

6) banranosa E.B. [6]

®I'BOY BIIO «Cubupckuil HHCTUTYT ynpaBlieHUs», (u-
mman Poccuiickoi akajeMun HapOIHOIO XO35KCTBA U Tocylap-
cTBeHHOM ciy>x0b! nipu [Ipesunente PO, HoBocubupck, PO
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Ilenaroruyeckoe oOecneyeHue MNpodeccHOHATbHOM
NMOJAr0TOBKH 0aKaJIaBPOB MeHEIKMEHTA

KawueBble ciaoBa: nmpodeccroHaibHas MOATOTOBKa, Oa-
KaJaBpbl MEHEDKMEHTA, MEIarorn4eckoe 00ecrnedeHne, CTpyK-
Typa MeIaroruaeckoro odecneueHus, COPMUPOBAHHOCTH TIPO-
(heccroHAIBHBIX KOMITETESHITUH.

AHHOTaNud

Llenb cTaTthyl — MPENCTAaBUTH PE3YJbTAThl HPOBEICHHO-
ro MEeNaroru4eckoro HMCClIeOBaHUs, Kacarollerocss paspadoT-
KM M arpoOaIy MOJAEIH MEeIarornaeckoro o0ecreueHus mpo-
(eccroHanbHOM TOATOTOBKM OakaiaBpoB MeEHEKMEHTa. B
CTaTbe Ha OCHOBE aHaiM3a U 000OIIEeHUS MyOIMKaIUN UCCie-
JI0BaTeJIe U MPaKTUKH 00pa30BaTeIbHOMN JEeSITeIbHOCTH MPEe-
CTaBJICHO aBTOPCKOE MOHMMAaHME MENarorunvyeckoro obecreye-
HUS, BKIJIFOYAIOIIETO B C€0si COBOKYNHOCTH B3aMMOCBSI3aHHBIX
Y B3aUMOOOYCIIOBJICHHBIX KOMIIOHEHTOB: II€JIEBOT0, TEOPETHKO-
METO/IOJIOTHYECKOTO, COJIEPKATEIBHOTO, TEXHOJIOTHYECKOTO,
PE3yJIbTaTUBHOTO, YTO MO3BOJMJIO CO3/1aTh MOJEINb IENaroru-
gyeckoro odecrnieueHust. JlanHas Mozelnb ampoOupoBanack B X07e
OTIBITHO-IKCTICPUMEHTATBHOTO OOy4YeHHsI OakajaaBpOB MO KOH-
KpETHOI 00pa30BaTeIbHOM MporpaMme. Pe3ynbrarsl anpodanumn
OLIEHUBAJIUCH IO UTOT'aM OCBOEHHS OOy4arolMMHCs 00pa3oBa-
TEJILHOW MPOTPAaMMBI, T.€. TI0 YPOBHIO C(HOPMHUPOBAHHOCTH Y Oa-
KaJlaBpOB MPO¢eCCUOHANBHBIX KOMITeTeHIui. [1pu 3ToM momu-
MO TPAJUIMOHHBIX METOMOB OLEHKH, MPUMEHSIIOCh H3YUYCHHE
YAOBJIETBOPEHHOCTH Ka4€CTBOM MOATOTOBKH CHEIMAIMCTOB ITy-
TEM aHKeTHpOBaHUs paboromareneil. ChaenaHbl BHIBOJBI O I0-
JOKUATEIILHOM BJIMSIHUM pa3pabOTaHHOTO aBTOPOM TI€Jaroru-
YeCKOro 00ecrieyeHns Ha MOBBIIICHUE PE3yIbTaTUBHOCTH TPO-
(eccroHaNbHOM MOATOTOBKY U IOCTHKEHHUS 00JIee BBICOKHX pe-
3yJBTAaTOB OOyUYCHHS.

7) bespykoa H.II.1, bapkanoBa O.B.1, be3pykoB A.A.1,
Cenesona E.B.2, Tazemuna A.B.3. [7]
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1 ®I'BOY BO «KpacHosipckuii rocylapcTBeHHBII Te-
aarornyeckuit ynusepeurer uM. B.II. AcrapneBa», KpacHo-
Apck, PO

2 KTAOY «llIko/1a KOCMOHABTHKWY, 7Kes1e3HOropck, P®

3 MKOY Tarapckasa COILl, P®

BoisiBjieHMe W pa3BUTHE NOTEHUHATbHO OJapPEeHHBIX
YYAIIUXCS CeJIbCKHUX IIKO0JI: MPo0/IeMBbl M NMOAX0AbI K UX pe-
LHICHHUI0

KuroueBble c1ioBa: noTeHIMaNbHas OJapEHHOCTb, y4alli-
€csl CEJIbCKOM IIKOJIbI, METOJbl JTUArHOCTUKU IOTEHLIMAJIbHOU
MHTEJJIEKTYaJIbHOW OJJaPEHHOCTH, CETEBOE MCCIIEA0BATENIBCKOE
COO0O0IIIECTBO B3POCIIBIX U JIeTeH

AHHOTaNud

Ilo oneHkaMm cHenUaIuCTOB 3HAUUTENIBHOE KOJIWYECTBO
MOTEHIMAJIBHO OJApEHHBIX YYalIUXCsl CEJIbCKUX LIKOJ OCTa-
€TCS HEBBISIBJICHHBIM, IIOTOMY YTO COOTBETCTBYIOIIME JHa-
THOCTHYECKHUE HUCCIIET0BAaHUA JINOO HE MPOBOAATCS, TUOO HC-
II0JIb3yEMBIE METO/IbI HE JAIOT BO3MOXHOCTH OOHapy’>KHUBaTh
MIOTEHIUAJIbHYIO OJapEHHOCTh. llenb BBINIONIHAEMOro HaMH
MCCJIeI0OBAaHUs 3aKII0YaeTCsl B 0O0CHOBAHUU TEOPETHUECKHUX
OCHOB U pa3pabOTKe CUCTEMBbI BBISBICHUS M COMPOBOXKICHUS
ydaliuxcs ¢ MOTEHUUAJIbHOW HMHTENJIEKTyaJlbHON OJapeHHO-
CThIO, NMPOKHUBAKOIIHNX B CEJIbCKOM MECTHOCTH. B cTarbe npu-
BEJICHO 00OCHOBAaHME MPUMEHEHHUSI CUCTEMHOTO, JITMYHOCTHO-
OPUEHTHUPOBAHHOTO M  HWH(OPMALUOHHO-EATEIbHOCTHOTO
IIO/IXOJIOB B Kau€CTBE METO/0JOTMYECKOr0 OCHOBAaHMS pas-
pabaTeiBaeMOl CHCTEMBbI, 0003HAUYCHBI METOIUYECKUE 3aJa-
yi. B kagecTBe oOpa3oBaTeNbHON Cpeabl A Pa3BUTHUS TO-
TEHLIIMAJIBHON OJAPEHHOCTU MPEJIaracTcs CETEBOE UCCIIENO-
BaTEJIbCKOE COOOIIECTBO, OOBEAMHSIONIEE MPEeIoiaBaTeeii u
CTYJEHTOB II€JarOrMY€CKOr0 YHUBEPCUTETA, YUUTEIIEH U y4a-
LIUXCSI CEIbCKUX 1IKOI. [IpuBeneHsl pe3yapTaTsl MHJIOTAXHO-
IO MCCIIEI0BaHMS, OCHOBHAS 3aJa4ya KOTOPOIO 3aKJIF0YaeTCs B
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orieHKe (P PEKTUBHOCTH AUATHOCTUYECKOTO HHCTPYMEHTAPHUS
JUUIS1 BBISIBJICHUS] YUAIIMXCSI C MOTEHUUAIBHON HHTEIUIEKTyalb-
HOU OJapEHHOCTBHIO.

8) Kykosa O.B.1, Kupryesa @©.X.1, 2 [8]

1 ®I'BOY BO «CeBepo-OceTnHCKMI TrocyqapCTBEHHBIN
yHuBepcuteT uMenu Kocta JleanoBuua Xeraryposay», Bianu-
KaBkasz, PO

2 T'bOY BO «CeBepo-OceTuHCKHIl rocy1apCTBEHHbIN Tie-
JIaroruyeCcKuii THCTUTYT», Bnagukaskas, PO

CyuniHocTHasl XapaKTepUCTHKA MeKIITHHYECKO ToJie-
PAHTHOCTH

KurroueBble c10Ba: TONEPAHTHOCTb, MEXKITHUYECKAS TOJIE-
PaHTHOCTD, TEPIIUMOCTH, (PYHKIIUU TOIEPAHTHOCTU

AHHOTaNUs

B craTtbe paccmaTpuBaeTCsi CyIIHOCTh MOHSATUN «TOJIEPAHT-
HOCTBY», «MEXITHHUUECKAsl TOJIEPAHTHOCTb». B 0OCHOBE MOHATHUS
«TOIIEPAHTHOCTBY» H3JaBHA ObLIa TEPIHUMOCTh, BBICKA3aHHAS
BriepBele Apucrorenem. [loaroe BpeMs: uaes TEPIUMOCTH pac-
MPOCTPAHSIACH B OCHOBHOM Ha JIOSJIbHOE OTHOIIEHUE K MHAKO-
BepyromuM. C pa3BUTHEM B OOIIECTBE KYIbTYphl TEPIUMOCTD
WHTEPIPETUPYETCS KAK MPOSBICHUE CUMIATHH, YMEPEHHOCTH,
paBHOBeCHS U JIp. B ycloBUsAX COBPEMEHHOMN COLIMATIBHOM, IKO-
HOMMYECKOW ¥ TOJTUTUYECKOM HECTaOMIBLHOCTH MpodieMa Toie-
PaHTHOCTH IpUoOpeTaeT 0coOyI0 aKTyaabHOCTh. B Hacrosiee
BpeMsI B IPOIIECCE B3aUMOJICHCTBYS M B3aUMOBJIUSIHUS HAPOJOB
0CO0yI0 aKTyaJbHOCTh MPHOOpena MEeXITHUYECKAsl TOJEePaHT-
HOCTb. [loHATHE «MEXKITHUUECKASI TOJEPAHTHOCTHY paccMarpu-
BAETCs Yepe3 paszHble MOAXObl: UHIANBUIYAIbHO-TUYHOCTHBIN
(HpaBCTBEHHAs! TIO3UIIMS U TICUXOJIOTUYECKAsi TOTOBHOCTH JTNY-
HOCTHU K B3aUMOJICMCTBUIO C JIIOAbMHU MHOM HAIIMOHAILHOCTH),
AKCHUOJIOTUYECKUN (JIPYTOi YeNOBEK, IPYrol ’THOC BBICTYMAIOT
KaK IIEHHOCTh, KaK JaHHOCTb), COLUOKYIBTYPHBIA (THOKOCTB;
AMIATUHHOCTH; OTCYTCTBUE KATETOPUYHOCTH B CY>KICHHSIX ), IT-
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HOIICUXOJIOTMYECKHUI (3THUYECKash UACHTUYHOCTh — COCTaBHAs
4acTh COLMAIIBHOM MAEHTUYHOCTH JIMYHOCTH). Bociuranue me-
AKITHUUYECKON TOJIEPAHTHOCTHU — 3TO MEJArOrMYECKU Mpoliecc,
OCHOBHBIMH 3aJjlauaMy KOTOPOTO SIBJISIFOTCS: aKTyaju3alus 3Ha-
YUMOCTH BOCIMTAHMSI MEXITHUUYECKONW TOJIEPAHTHOCTH, CO3/a-
HUE Cpebl BIUSHUA HA €€ BOCIIMTaHHUE, OpraHu3alus BOCIIUTA-
TEJNBHOI'O MPOLIECCA C YyUETOM MHIUBUIYAJIbHBIX U BO3PACTHBIX
0COOEHHOCTEH BOCITUTYEMBIX.

9) Jleontnben JI.A. [9]

®I'BOY BIIO «MI'Y um. M.B. JlomonocoBa», Mocksa, PD

ITonsitue motuBa y A.H. JleonTheBa n npodiieMa Kave-
CTBAa MOTHBALMH

KuroueBblie cjioBa: MOTHUBBI, LI€JM, CMBICH, T€OpUs Ies-
TENBHOCTHU, TEOPUSl CaMOAETEPMHUHALINH, UHTEPEC, BHYTPEHHSIS
U BHEIIHSISI MOTHBALMS, KAYECTBO MOTUBALIUN

AHHOTaNus

B crarbe paccmaTpuBaeTCsi CTaHOBJIEHUE ITOHATUS MOTHBA
B Teopuu A.H. JleontseBa B cootHecennu ¢ uaesmu K. Jlesuna,
a TAK)KE C pa3JIMUEHUEM BHEUIHEN M BHYTPEHHENH MOTHUBALIUU U
MOHATHEM KOHTUHYYMa PETYJSLUU B COBPEMEHHOU TEOPHUH Ca-
MoznerepMmuHanuu O. Jlecu u P. Paiiana. PackpbiTo pazBenenue
BHEIIIHEN MOTHBALlMM, OCHOBAaHHOW Ha Harpajae W Haka3aHuu, U
«ecTecTBEHHOH Teneonorun» B padorax K. JleBuna u (BHem-
HEro) MOTHBa U MHTepeca B paHHUX TekcTax A.H. JleonTresa.
IToapoOHO paccMOTPEHO COOTHOIIEHHE MOTHBA, IIETTH U CMBICTIA
B CTPYKTYpE MOTHBALIMU U PETYJISALUU EATENbHOCTU. BBOAUTCS
MOHATHE Ka4€CTBA MOTUBALIMU KaK MEPBI COINIACOBAHHOCTH MO-
TUBALUU C TITyOMHHBIMH HOTPEOHOCTIMH U IMYHOCTHIO B LIEJIOM
U TOKa3bIBA€TCsl B3aUMOJOINOIHUTEIBHOCTD MOAXOA0B TEOPUU
NeSITebHOCTH U TEOPUU CaMOZIETEPMUHALINY K TIpolieMe Kaye-
CTBa MOTHBAIIUH.

10) Bepakca A.H., Skymuna A.A. [10]

®I'BOY BIIO «MI'Y um. M.B. JlomonocoBa», Mocksa, PD
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Anpobanusi meronuku «McciienoBanue MbICJIEHHOTO
Npe/cTaBIeHUs ABHKEHUH y AeTeii»

KuroueBble ci1oBa: 1cuxosorust Criopra, MbpICJI€HHasi Tpe-
HUPOBKA, MBICIICHHBIH 00pa3, MBICICHHOE IIPE/ICTaBICHUE,
anpoOanys METOUKH, FOHbIE CHOPTCMEHBI

AHHOTaNug

AKTyaqbHOCTb. AKTYyaJIbHOCTh paboOTHl 00YyCJIOBJIEHA OT-
CYTCTBUEM B OT€UECTBEHHOM IICUXOJIOIMYE€CKOM MHCTPYMEHTA-
pHUH CIIEUAIHOW METOAMKH, HEOOXOAUMOW JUIsl OLEHKH CIIO-
COOHOCTH K O0pa3HOMY MPEICTABICHUIO JBMKEHUH Y FOHBIX
CIIOPTCMEHOB.

Lenb. Lensp paboTel — anpoOanyst Ha PyCCKOS3BIYHON BBI-
6opke Mmertomuku «lccrnenoBaHue MBICICHHBIX IPECTaBIIe-
Hul nBrkeHnid y neteit (Movement Imagery Questionnaire for
Children — MIQ-C)», pa3paboTanHoii KaHAaICKUMH UCCIIEI0Ba-
tensimu (P. Maptunu ¢ xomieramu).

Meton. Ananu3 ucciefoBaHUM, B KOTOPBIX JE€MOHCTpH-
pyeTcst BAXHOCTh MCIIOJIB30BAHUSI MBICIIEHHBIX 00pa30B B Tpe-
HUPOBOYHOM IIpoliecce. OMIMPUUYECKOE HCCIE0BaHUE O00-
pa3HOro mpeacTaBieHus ABWKEHUN y 112 poccuiickux aerei-
CIIOPTCMEHOB 7-12 JeT ¢ MOMOIIBIO MPEIBAPUTEIHHO aAaNTHPO-
BanHoO# Metoauku MIQ-C.

Pesynbrarel. BeIsiBieHbl OCHOBHBIE BU/IbI MBICJIEHHBIX 00-
pa3oB, KOTOpBIE Yallle BCEr0 UCIOJIb3YIOT FOHBIE CIIOPTCMEHBI:
IIPEJICTABIECHUS OT IIEPBOIO JIHUIA, OT TPETHETO JIULA U IPECTaB-
nerre pabotel MeIl. [locrnennee (KUHECTETHUECKOE) TPE-
CTaBJICHHE sIBJIsIETCS Hanbomee CIoXKHbBIM [t neteid. Hanbomee
BBICOKHE I10Ka3aTeNIM HUCIIOJIb30BaHUS BCEX TPEX CIOCOOOB OT-
MedeHsl y geteit 9-10 net. CpaBHeHHE pe3y/bTaToB, MOTYYEH-
HBIX Ha POCCHICKOW BBIOOPKE, C pe3yiIbTaTaMu KaHAJICKUX UC-
CJIEIOBATENIEN ITOKA3aJI0, YTO POCCUMCKHE IOHBIE CIIOPTCMEHBI
OLICHHMBAIOT CBOM BO3MOKHOCTU MBICIIEHHOTO IIPEICTaBICHUS
JIBUKEHUN HECKOJIBKO BBIIIIE, YEM UX CBEpCTHUKHU U3 KaHazbl.
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BeiBonbl. Heo6xonuMo pacmiuputh BBIOOPKY, 1MO00paB
CIIOPTCMEHOB T€X BUIOB CIOPTA, KOTOPHIE HE MPEICTABICHBI
Ha JIaHHOM 3Tare paboThl, U NMPOBECTU MPOBEPKY BAJIUIHO-
CTH PYCCKOSI3bIYHOTO BapHaHTa METOAMKH Ha PACIIMPEHHOU
BBIOODKE.

11) boiiko E.A. [11]

I'AOY BO JIO «JlenuHrpaackuii rocylapCTBEHHbIN YHU-
BepcuteT uM. A.C. Ilymxkuna», Cankr-IlerepOypr, PO

Oco0eHHOCTH JIMYHOCTH aMON/IEKCTPOB B BO3pacTte 25—
45 ner

KawueBbie ciaoBa: amOunexcTpus, (QyHKIMOHAIbHAs
aCUMMETPUS, JINYHOCTbD.

AHHOTaNUs

B crarbe mnpencraBieH aHanM3 MOHATHH <«JIMYHOCTBHY,
«(yHKIIMOHAIbHAS acCUMMETpUs». Takke OMHMCaHBbl pe3yibTa-
TBI AMIIMPUYECKOTO UCCIIEN0BAHU, TIOCBALIEHHOTO OLIEHKE 0CO-
OeHHOCTEeH JTMYHOCTH aMOUJIEKCTPOB B Bo3pacTe 25-45 ner. B
Ka4eCTBE KOHTPOJIBHBIX TPYII BBICTYNAJIN TPYIIBI JEBIIEH U
npasiei. beuto mokasaHo, 4T0 0COOEHHOCTBIO JIMYHOCTH aM-
OUIEKCTPOB, B CPAaBHEHUM C KOHTPOJBHBIMH TPYNIaMH, SIBIIS-
eTcst 0oJIbIlasi OPUEHTALMS Ha COLIMATbHOE OKPYKEHUE U 00JIb-
11ast 3aBUCUMOCTb OT MHEHUs pedepeHTHol rpynnsl. OHOBpe-
MEHHO € 3TUM OTMEYatoTcs 0oJee HU3KUE MOKa3aTeH JINYHOCT-
HOTO aJanTallMOHHOTO OTEHIHAA.

12) Mapkuna H.B. [12]

I'BY HIIO «YenstOMHCKUI MHCTUTYT MEPENOArOTOBKH M
MOBBIIIEHUS KBaJTHpUKaLUu paOOTHUKOB 0Opa3oBaHus», Yens-
OuHck, PO

CoObITHITHBIN XapaKTep BbIe3AHBIX (opM padoOTBI ¢
OapeHHBIMH y4YaIMMHCH

KiroueBble cj0Ba: oJapeHHOCTh, COOBITHE, 00Opa3oBa-
TeJIbHOE COOBbITHE, peduieKCus, MCUXOJOTHYECKas TOMOJIOTHs
JIMYHOCTH.
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AHHOTaNug

PaccMoTpeHbl  CyOBEKTHO-IEATENIbHOCTHBINA, JK3UCTEH-
LHAATTBHO-TICUXOJIOTHYECKUNA U COOBITMMHBIA MOAXOJ K pa3BHU-
THIO OJJapEHHOCTH. AKIICHT CJIeJIaH Ha BbIE3IHBIX (hopmax pabdo-
ThI, CTUMYJIUPYIOLIUX TBOPYECTBO U ITIO3HAHUE OJAPECHHBIX yda-
nuxes. [IpenyoxkeH sMIupudecKuil Ju3aiiH UCCIEA0BAHMS CO-
OBITUITHOTO XapakTepa BBIC3AHBIX (HOpM pabOThI C OJapEHHBI-
MH YYalIMMUCS, BKJIKOYAIOIIMM BPEMEHHON U IIPOCTPAHCTBEH-
HbII acNeKThl. BpeMEeHHOM acnekT HanpaBJeH Ha U3YYEHHE Xa-
pakTepa ¥ 3aKOHOMEPHOCTEH pacrpeieieHus: COOBITHI Ha Xpo-
HOJIOTHUYECKON OCH, a TaK)Ke AWHAMHUKH pe(IeKCuu OTpaKeHHs
BPEMEHM B CO3HAHMUU ONAPEHHBIX ywamuxcs. [IpocTtpaHcTBeH-
HBIA aCIEeKT HaIpaBlieH Ha M3y4eHHe pedrekcuu mpUpOoaHOTO
U COLMOKYJIBTYPHOIO IIPOCTPAHCTBA, PUTMA U INIOTHOCTH IIepe-
KHUBaHUS CyObEKTOM CBOEH TBOPUECKOW M TIO3HABATEIIHLHOM Jesi-
TeabHOCTH. IIpencraBiieHsl pe3yaprarsl SMIUPUIECKOTO HCCIIe-
JIOBAaHUS AUHAMUKHU Pe(IEKCUN BPEMEHU U MPOCTPAHCTBA OJa-
PEHHBIX YyYalIuxcs B YCJIOBHUSIX BbIe3IHON ceccuu OTKpBITO-
ro Jmies «9KoJorusi TBopuecTBay Yensiounckoro [[Bopua mu-
oHepoB U mkonbHUKOB UM. H.K. Kpynckoit. Jlannas uccneno-
BaTeIbCKasg IpoLEeNypa MPeUIoKEeHa B Ka4eCTBE MHCTPYMEHTA
aHanu3a 3QPEeKToB pazTMUHBIX 00PA30BATEIHLHBIX MPOCTPAHCTB
JUISL TIOJIJIEPKKU Y Pa3BUTHUA OAPEHHBIX JIETEM.

13) Eropos /.M. [13]

OI'AOY BO «HamumonanbHblil uccienoBarenabckuii Tom-
CKMI I'OCYIapCTBEHHBIN YHUBEPCUTET», ToMCK, PO

N30upaTe/ibHOCTH BOCTIPUATHS JIZKUBBIX COOOIEHUI B
3aBHCHUMOCTH OT I0JIOBOM MPUHALJIECKHOCTH

AHHOTaNud

PackpbIBaeTcs nicuxonioruueckas crennpuka u30upareins-
HOCTHU BOCTIPUSITHS JDKUBBIX COOOIICHUH B 3aBUCIMOCTH OT I10-
JOBOM MPUHAMIEKHOCTH PECIOHIEHTOB. I30uparenbHOCTD
BOCTIPUSITHS M3y4aeTCsl KaK OAHO M3 0a30BBIX CBOWCTB ICHUXO-
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JIOTMYECKON aKTUBHOCTHU 4elloBeKa, (popMupyroleecs npu B3a-
UMOJICHCTBUH C JUKMBBIMU TEKCTaMHU. Tak Kak JIOXb — 3TO JIaH-
HOCTb YEJIOBEYECKOTr0 OBbITHA, a JOCTH)KEHUE MpaBiabl Tpeldy-
€T TCHUXOJIOTHYECKOTO YCUIIMS, N30UPaTeTbHOCTh BOCTIPUATHS,
clly’Kalllasi OCHOBaHUEM JUIsl (POPMHUPOBAHUS CTPATETHH TTOHU-
MaHMs, ToJIaraeTcsi Kak 6a3oBoe CBOMCTBO aKTUBHOCTH. BBIsB-
JICHO, YTO CTPATEerusi BOCIPHUITUS MOXET OBITh SMIUPUUYECKH
UACHTU(PUIMPOBAHA KaK JOCTAaTOYHO YCTOHYMBOE OTHOIICHHE
K TEKCTy, XapaKTepHu3ylolleecsi W30MpaTelbHOCThIO, HalpaBs-
JICHHOCTBIO U a/IeKBaTHOCTHI0. M130MpaTebHOCTh M HApaBIIeH-
HOCTb B CTPAaTErusiX BOCIPUATHS JDKUBBIX TEKCTOB OIMCAHBI Ye-
pe3 npu3My BEAYLIMX U BCIIOMOTraTelbHBIX, YCTOWYMBBIX U Ba-
PUATUBHBIX CMBICIIOBBIX Y3JIOB M BEKTOPOB OTHOILEHUH, KOTO-
PBIM IIPUCYIIM TEHACHIIMH K CAMOOPTaHU3al[Mi U OTKPBITOCTH.

KuroueBble ciioBa: 1o, crparerusi BOCIPUTHS, OTHOLIE-
HHUE, CMBICJIOBOM y3€]1, BEKTOp, HAIIPaBICHHOCTb, N30HpaTesb-
HOCTb, JIOXKb

14) Xycaunosa P.M. [14]

OI'AOY BO «Kazanckuit (IIpuBomxkckuii) denepaabHbIit
yHuBepcuteT», Kazanp, PO

IIposiBneHne peHOMEHA NMPOKPACTHHALMHU Yy YYHTeleH
B 3aBHCHMOCTH OT Ka4eCTBa KHU3HH

AHHOTaNUA

Crarbs MOCBsIIEHA aHAJIN3Y B3aUMOCBA3H (PeHOMEHA Ipo-
KpacTHHALMHM C [T0KA3aTeNIsIMU KaueCTBa )KU3HU yunuTene. Buu-
MaHUs 3acCily’)KMBAa€T BBIBOJA O TOM, UTO IIOKa3aTelu «IpOKpa-
CTHHAIUS», «U30€raHue» U «CBEpXOIUTEIBHOCTBY SBISIOTCS
CHCTEMO00OPa3yIOLUMMH U BIMAIOT HAa KA4eCTBO KU3HH Ie1aro-
roB. DeHOMEH TPOKpACTUHALIMM ITPSIMO B3aMMOCBS3aH C HENPO-
JTYKTUBHBIMU KOIIMHT-CTPATeTUsIMH M 00paTHO B3aUMOCBS3aH
C TeMH c(hepaMu JKU3HU YUHUTEINs, KOTOpble 00€CIeYnBaloT ero
3pPeKTUBHYI0 NPO(eCcCHOHATBHYIO AEATENbHOCTh. BakHBIM
ABJISIETCS AKIIEHTUPOBaHWE BHUMaHMS Ha TOM, 4TO mpodeccu-
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OHaJbHOE (D)YHKIIMOHUPOBAHUE YUUTEIEH BOZMOXKHO IIPU YCIIO-
BUU YJIOBJIETBOPEHUS UX TOTPEOHOCTEH B PU3HMUECKON U TICUXO-
JIOTHYeCKOi 06€30MacHOCTH, (PMHAHCOBOM CTaOMIBHOCTH.

KuroueBblie cjoBa: npoKpacTHHALWSA, CTPATErMH INPUHS-
THUS pELIEHUH, TaTTEPH MOBEIEHUS, KA4ECTBO KU3HU, [1€1aroru-
YecKast 1eATeNIbHOCTD

15) Mupomranuenko H.B. [15]

®I'bOY BO «Eneukuil rocyiapCTBEHHBIN YHHUBEPCUTET
uM. U.A. bynunay, Enen, PO

Cpena nuCTAaHIMOHHOTO O00y4YeHHsI: (DEHOMEHOJIOTHA U
KJIaccH(PUKALMOHHbIC OCHOBAHUS

OCHOBHOI LIeNIBI0 CTAaTbU SIBIAETCS pacKpbITHE (eHOMe-
Ha «cpena AWCTAHIMOHHOIO oOydeHHs». OCHOBHOHM CYyIIHOCT-
HOM XapaKTEepUCTUKOM JaHHOTO (peHOMEHa ONpe/iesieHa aKMEeOII0-
TMYHOCTB. B cTarhe packpbIBarOTCs pa3IMyuHble OCHOBAHUS KJlac-
cuuKkaMu cpes TUCTAHIIMOHHOTO OOy4YeHUs,, 000CHOBBIBAIOT-
Csl BAPMATUBHOCTD M THOKOCTB UX MCIIOIb30BaHus. BaxkxHbIM 060-
CHOBAaHUEM pPaCKpbIBAEMOro (peHOMEHa SBJISIETCSl ONpenesieHue
Cpelbl TUCTaHIIMOHHOTO 00Y4€eHHsI HE TOJIBKO KaK MPOrpaMMHOIO
CPEACTBA, HO M KAaK JUCTAHLMOHHOIO NPOCTPAHCTBA, B KOTOPOM
UHTETPUPYIOTCS PA3JIMYHbIE KOMIIOHEHTHI Pa3BUBAIOLLEN CPEbI.
JlaHa XapakTepucTHKa MUCCUM ceTeBoro neaarora. Caenan ynop
Ha TO, YTO OH JIOJDKEH pa3padaThiBaTh COOOpPa3HO 3arpocam Bpe-
MEHHU y4eOHbIe IPOrpaMMBbI, CO31aBaTh Y4eOHbIe MaTepHaIbl IS
opranuzaiiu 3pQGEeKTUBHBIX 00pa30BaTENbHBIX MAPIIPYTOB CTY-
JICHTOB, OCHOBAHHBIX Ha CaMOCTOSITEIbHOCTH BBIOOpA pelIeHus,
TBOPUYECKOM pean3aliiy OCTaBIEHHbIX Liejed. OTMeuaeTcs, 4To
JMCTaHLMOHHOE 00y4yeHue OakalaBpOB MPUKJIATHON MaTeMaru-
KU ¥ MH(OPMATHUKU B CUCTEME OTKPBITOr0 0Opa30BaHus 3aHUMa-
€T OJIHO M3 LEHTPAJIbHBIX M 3HAYMMBIX MECT U HAll€JIEHO Ha MOJI-
HO€ OCBOEHHE 00pa30BaTEIbHBIX CTAHIAPTOB U (OPMHUPOBAHHE
IpU 3TOM 00pa30BaTEIHHOM MPOLIECCE TAKOTO JTUYHOCTHOTO Ka-
4ecTBa, Kak MpogeccuoHaibHast KOMIIETEHTHOCTb.
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KuroueBble cjioBa: cpefa, TUCTaHIIMOHHOE 00y4eHue, de-
HOMEHOJIOT U, KIacCU(pUKAIIMOHHBIE OCHOBAHUS

16) bapkanosa O.B., Bopommunosa I.1. [16]

®I'bOY BO «KpacHospckuii rocynapcTBEHHBIN NIEAArOrH-
yeckuil yausepcuretr uM. B.I1. AcradreBay, Kpacnospck, PO

®opMHupoBaHHEe HALMOHAJIBHOIO CAMOCO3HAHHS CTap-
LIHMX J0IIKOJBLHUKOB B COBPEMEHHOI crucTeMe 00pa3oBaHusA

KuroueBble cjioBa: caM0oCO3HaHUE, HAIMOHAIBHOE CaMo-
CO3HaHUE, CTapIINK TOIIKOIBHBIM BO3PACT, Iporpamma o ¢op-
MHPOBAHHUIO HALIMOHAJILHOIO CAMOCO3HAHUS

AHHOTaNUA

B crarbe paccmarpuBaeTCsl NOHATHE HALIMOHAIBHOIO CaMo-
CO3HaHUs, (popMyIHpyeTCs aKTyaIbHOCTb pa3pabOTKH U anpoda-
UM [IPOTrpaMMbl 10 (OPMHUPOBAHHMIO HAIMOHAIBHOIO CaMOCO-
3HAHMS CTAPIIMX JOMIKOJIHHUKOB B COBPEMEHHOM 00pa30BaHMU.

17) I'anayraunosa /I.P., bapkanosa O.B. [17]

PI'bOY BO «KpacHosipckHil Tocy1apcTBeHHbIN meaa-
rornyecknii yuupepcurer uM. B.II. AcradpreBa», KpacHo-
apck, PO

Oco0eHHOCTH COMHMAIBHO-TICUX0JIOTMYECKOH afanTanuu
NPHEMHBIX JIeTel, NPOKMBAIOIIHUX B CeIbCKOI MECTHOCTH

KuroueBble cj10Ba: colMabHO-IICUX0IOTMYECKas aamTa-
s, IPUHATHE ce0sl, MPUHITHE JPYTUX, SMOLMOHAIBHBIN KOM-
(bopT, BHyTPEHHUI KOHTPOJIb, JTOMUHUPOBAHUE, CKAITU3M, YPO-
BEHb CAMOOLICHKH U MPUTA3aHNMN, KOIMHI-CTPAaTET U, IPUEMHAs
CEMBS, IPUEMHBIE IETH, IPOKUBAIOLINE B CEIBCKON MECTHOCTH.

AHHOTaNuA

B cratbe npuBOATCS PE3YNbTaThl UCCIEA0BAaHUS COLMATIb-
HO — [ICUXOJIOTHYECKON alanTallui IPUEMHBIX AETEH, POKUBA-
IOLUX B CEJIBCKOM MeCTHOCTH. OnKcaHbl OTIMYUTEIbHBIE 0CO-
OEHHOCTH, BBISIBIICH Pl TPYAHOCTEH B ITpoIiecce alanTaluu Je-
TEW TaHHOU KaTeropuH.

18) Abnusarosa E.B. [18]
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®I'bOY BO «Tomckuil rocynapCTBEHHBIN Ieqarorude-
CKMii yHuUBepcureT», Tomck, PO

OcobenHocTH 00y4YeHHMA JeTeii-MUIPAHTOB (Ha NMpHUMe-
pe MAOY COULI Ne 14 . Tomcka)

KuroueBble cioBa: 1eTH-MUTPaHThI, COLMANN3aLUs, alal-
TaIMsl, IPEOIOJICHHUE S3bIKOBBIX OaphepoB, MIa IIINE HIKOJIbHH-
KM, YYUTEIb HAUYaIbHOM LIKOJIBI, YCIIEIIHOCTh O0YUYESHHUS.

AHHOTAaNus

JlaHHas cTaThs MOCBSAIIEHA PACCMOTPEHHUIO MTPOOIEMBI 00Y-
YeHUs IeTe MUTPaHTOB, 0COOEHHO B HauaJIbHOM 1iKosne. B cTa-
ThE€ MPOAHAIM3UPOBAH OMBIT PabOTHl ¢ MurpanramMmu B MAOY
COIII Ne 14 um. A.®. Jlebenena r. Tomcka. [Ipeanaraercs mpo-
rpaMMa, IO3BOJISAIONIAasi MAJIEHBKMM MHOCTPAHIIAM MATKO BOMTH
B 00pa3oBarTebHbIi Npolece, BKIIOYUTHCS B UHTEPECHYIO U CO-
JiepKaTebHYI0 JKU3Hb 1IKOJIBI U ropoaa. [lonydyeHHble 3HaHMS
MPUTOATCS O0ydaloUIMMCs B JAajibHeHel yuebe s pedeBo-
r0, MHTEJUIEKTYaJIbHOTO U HPaBCTBEHHOI'O Pa3BUTHS, B IpUMe-
HEHUU 3HAHUI HA ypOKax, BHEYPOUHOU JEATEIBHOCTH U B IO-
BCETHEBHOM KHU3HHU.

19) MypanoBa A.A., Uyp6anosa M.C. [19]

®I'bOY BO «Tomckuil rocynapCTBEHHBIN Iegarorude-
CKMii yHuUBepcurer», Tomck, PO

IIcnxonoro-negarornyeckue ycJa0BHSI HPABCTBEHHOIO
pa3sBUTHA U BocnUTAaHUA B ycaoBusix PI'OC

KuroueBble c10Ba: HpaBCTBEHHOCTh, BOCIIUTAHUE, Pa3BU-
tue, ®I'OC JJO, npuHIMN UHTErpalyy, TPUHIUI UHAUBUAYa-
JU3aLuu.

AHHOTaNus

B or10if craree paccmarpuBaeTcs CHOCOObI JTyXOBHO-
HPABCTBEHHOI'O Pa3BUTHS JIOLIKOJBHUKOB, COOTBETCTBYIOINX
@I'OC 0, 3arparuBaeTcst BONPOC COOIONEHUS] yCTaHOBIIECH-
HBIX CTaHJapTOM HOPM B peajn3alii HpAaBCTBEHHOIO BOCIIUTA-
HUS ¥ Pa3BUTHSL.
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20) Anperosa K.H. [20]

®I'bBOY BO «HoBocubupckuii rocynapcTBeHHBIN Meaaro-
ruyeckuil yausepcurer», Hosocubupck, PO

Oprannsanus o0pa3oBaTeJbHOH Cpelbl IS PA3BUTHS
CaMOCTOATENbHOCTH JAOLIKOJBbHUKOB CPEICTBAMHM TeaTrpa-
JIM3ANHUHA

Kirouessbie cJI0Ba: pa3BUBarOLLas [IPEIMETHO-
IIPOCTPAHCTBEHHAS CPENA, TeaTpaInu3aLus, CaMOCTOSATEIbHOCTh
JETEN.

AHHoTauus. B crarbe 00cykaaercss akTyadbHBIH BOIIPOC
pa3BUTHS JETCKOM CaMOCTOSTENBHOCTH. OJHUM M3 yCIOBHUI
Pa3BUTHUSA UHTETPATUBHOIO KA4e€CTBA «CAMOCTOSATEILHOCTDY SIB-
JsieTcs opraHu3anus o0pas3oBarenbHOM cpenbl. B nanHoi cra-
ThE MPEJICTABIICH OMBIT OpraHU3alMu 00pa30BaTEIbHON Cpelibl
JUISL PA3BUTHS CAMOCTOSITEIIBHOCTH JIOLIKOJIBHUKOB CPEACTBAMU
TeaTpaJn3aluu.
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A commentary on Forgetting the best when predicting
the worst: preliminary observations on neural circuit func-
tion in adolescent social anxiety by Jarcho, J. M., Romer,
A. L., Shechner, T., Galvan, A., Guyer, A. E, Leibenluft, E.,
et al. Dev. Cogn. Neurosci. (2015). 13:21-31. doi: 10.1016/;.
den.2015.03.002

Let’s imagine someone who is about to perform a presen-
tation at work. As he enters the meeting, he feels self-conscious
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that he has drawn attention to himself. He thinks “this could be
a disaster, I must do it perfectly.” His heart-rate speeds up and
he begins to sweat. However, he manages to finish the pre-
sentation successfully and he receives positive comments from
his colleagues. The following day, he recalls: “the presentation
went terrible.”

The aforementioned situation is not unusual. Social
anxiety (SA) is one of the most prevalent forms of anxi-
ety (Costello et al., 2005). Individuals with SA fear negative
evaluation and persistently avoid social situation (Stein and
Stein, 2008; American Psychiatric Association, 2013). This
causes them marked disability such as; experience difficulty
communicating, eating and talking in public, and negatively
impacts their social functioning (Liebowitz, 1987; Hazen and
Stein, 1995). SA typically begins before the end of adoles-
cence, when increased complexity and salience of peer rela-
tionships requires novel forms of social learning (Brown and
Larson, 2009; Crone and Dahl, 2012). Importantly, when un-
treated, this disorder tend to be the most persistent of anxiety
disorders (Stein and Stein, 2008). Thus, one of the most chal-
lenging endeavors is to understand the mechanisms involved
in SA maintenance. Several lines of research highlighted the
alteration of different cognitive and learning processes (Foa
et al., 1996; Clark and Beck, 2011). According to one popular
model, proposed by Clark and Wells (1995), SA persists due
to a shift of the attention focus to internal cues, the use of in-
ternal cues to interpret how one appears to others and the use
of safety behaviors/avoidance. Other models highlighted the
role of negative self-images and aversive memories, probably
rooted in early experiences during development (Hirsch et al.,
2003; Moscovitch et al., 2011).

Prediction error (PE) is defined as a mismatch or an incon-
gruence between predicted and occurred events and it has been
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proposed as the driving force of learning (Rescorla and Wagner,
1972; Fernandez et al., 2016). Recently, it has been proposed
that an altered PE signaling during adolescence may contribute
to some of the mechanisms that help to maintain SA (Pfeifer
et al., 2013; Nelson et al., 2014). Furthermore, dysfunctional
PE processing could lead to deficient recall of positive social
experiences, which in turn could promote negative social ex-
pectations and interpretation biases, frequently observed in SA
(Clark and McManus, 2002). Thus, it is of interest to address the
implication of alterations in PE signaling during “post-mortem”
processing in the maintenance of mental disorders.

A recent study by Jarcho and colleagues (Jarcho et al.,
2015) analyzed the relationship between PE and social learn-
ing, comparing socially anxious adolescents and non-anxious
adolescents, as well as adults. Using a social learning task
(“Chatroom Task” Guyer et al., 2009), participants are led to
believe they would chat online with a peer predicted, then re-
ceived, social feedback from high and low-value peers. Later,
participants recall the social feedback they received from each
peer. Neural correlates of social evaluation were assessed by
fMRI scanning, comparing engagement to expected and unex-
pected positive and negative feedback (PE). Results showed
that for socially anxious adolescents, but not adults or controls
of either age group, there was an impairment in memory for
social feedback. That is, when socially anxious adolescents
predicted that someone would not chat with them, but the
feedback contradicted this prediction (i.e., positive PE), there
is an impaired recall of this event. The authors reported that
this memory impairment was correlated with a negative fron-
to-striatal functional connectivity, suggesting a dysregulated
PE signaling in socially anxious adolescents. These results
point to a deficit in memory updating, as these participants
were not able to change their negative expectations regarding
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social feedback when the outcome was better than expected.
We suggest that these findings could also be analyzed and/
or interpreted from the memory reconsolidation perspective,
providing complementary tools to address the mechanisms of
socially anxiety maintenance.

Reconsolidation is the mechanism that allows consolidated
memories to be updated (Dudai, 2012; Fernandez et al., 2016).
Thus, our brain is able to update its stored representations in con-
tent, strength, and/or expectations by this process (Lee, 2009).
However, certain memory features such as the age and strength
constrain memory reconsolidation (Fernandez et al., 2016).
Interestingly, only when there is a mismatch between what is
expected and what actually occurs (PE), a reactivated memory
enters in a transient labile state (destabilization) followed by its
restabilization in order to persist (reconsolidation) (Dudai, 2012;
Exton-McGuinness et al., 2014; Fernandez et al., 2016; Beckers
and Kindt, 2017). Recently, Ferndndez et al. (2017) postulated a
theoretical framework for how anxiety disorders are maintained
through impaired memory updating due to a dysfunctional PE
minimization strategy. We suggest that this framework could be
useful to discuss the results of Jarcho and coworkers (Jarcho et
al., 2015). Specifically, why people suffering from SA cannot
modify their negative predictions in the light of disconfirmatory
evidence (i.e., receiving positive feedback)? Why the positive
feedback is not even recalled? In this context, the repeated vio-
lation of expectations (PE) should destabilize and re-stabilize
memory (update prior predictions) with new safety information
(Salkovskis, 1991). However, none of this occurs and dysfunc-
tional memories are maintained or strengthened. What is inside
the core of anxiety that prevents memory updating? In highly
anxious individuals, when strong and precise memories encoun-
ter a PE, the destabilization phase of reconsolidation begins.
During the restabilization phase, the error generated, that would
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otherwise force memory content updating (schema re-organiza-
tion), is affected. Moreover, PE minimization is accomplished by
assimilation (Fernandez et al., 2017; Gilboa and Marlatte, 2017)
in accordance to prior belief facilitated by the altered cognitive
and attentional processes such as those proposed by Clark and
Wells (1995). During the “post-mortem” processing, the predic-
tion generated by a strong memory enters in a self-confirmatory
vicious cycle (Clark and Beck, 2011) leading to a “blindness” to
incongruent information (Fernandez et al., 2017). Hence, strong
top-down modulation affects experience and in consequence the
original prediction and the strong memory persist. In a sense,
this strong memory acts as boundary condition for the recon-
solidation process. One could speculate that this deficit could
be mediated by the negative fronto-striatal functional connec-
tivity and probably the basolateral-amygdala. Albeit Jarcho et
al. (Nelson et al., 2014) did not report amygdala activation, this
structure plays a key role in aversive memory-updating, and it is
known to be hyperactive in anxiety disorders and particularly in
social preference processing in SA (Grupe and Nitschke, 2013;
Blair et al., 2016).

Currently there is a strong evidence supporting the role of
cognitive process, attentional shifting and safety seeking be-
haviors, in SA maintenance (Grupe and Nitschke, 2013). Here
we highlighted the findings of Jarcho et. al and proposed an
underlying mechanism (memory reconsolidation) for SA per-
sistence. Altered memory reconsolidation could prevent the
incorporation of incongruent information (memory updating),
and perpetuate the dysfunctional memory.
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Socio-Psychological Adaptation of Migrant and Rus-
sian School Children to Polycultural Educational Environ-
ment of Modern Schools

Introduction

It is common knowledge that migration has become a
worldwide phenomenon. This trend is mirrored in Krasnoyarsk
region in Siberia. Last year over 150 thousand migrants visited
our region and currently thousands of them live in it with their
children.

Statement of the Research Problem

This article addresses the comparison of socio-psycholog-
ical adaptation of migrant and Russian schoolchildren to polyc-
ultural educational environment of modern schools. The article
aims to address three questions about the socio-psychological
adaptation experience of Russian and migrant schoolchildren:

How do Russian schoolchildren deal with the polycultural
educational environment of modern schools?

How do migrant schoolchildren adapt to this polycultural
educational environment?

What is the relationship between these two groups of
schoolchildren?

Much attention in the discussion of this similar issue has
been provided by Alexandrov et.al. (2012) who surveyed all
students in entire classes with the same questionnaire, allow-
ing for comparison between children of different ethnic ori-
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gins and with different migration histories. The survey was
limited to students from grades 8 to 10 (age 14-16) in St. Pe-
tersburg (Western part of Russia). The questionnaire included
items about educational and professional plans, school grades,
socio-demographic characteristics, multiple items on learning
motivation, sense of belonging in school, and anti-school atti-
tudes. They included detailed questions about the family’s mi-
gration history (internal and transnational), language spoken at
home, native languages of the child and his/her parents, ethnic
self-identification. These researchers came to conclusion that
the migrant status is always conceptualized through the fact of
birth in a foreign country. In case of Russia this simple crite-
ria does not work because people born before 1991 in ‘newly
independent states’ (Azerbajan, Armenia Georgia, Uzbekistan,
Tadjikistan and all other, Russia included) were in fact born in
one and the same country, namely the Soviet Union. Prior to
1991 the USSR had substantial internal migration, with a long
history going back into the days of the Russian empire, which
was populated with different ethnic groups — for instance, in
St.Petersburg, an Armenian diaspora lived almost since the
city’s foundation, and different religions were prominently
present in the city: large mosque was built in 1910-13, and a
Buddhist temple, in 1909-15. What is obvious, though, is that
in education the discourse about migrants has been dominated
by such categories as language and culture. From the point of
view of school, linguistic and cultural differences are much
more important than the formal attribute such as citizenship or
the country of parent’s birth. Russian speaking migrants from
Belarus and Ukraine, although not citizens of Russia, are not
thought of as migrants by the teachers, whereas arrivals from
Chechnya or Dagestan which are parts of Russian Federation
are considered migrants. According to Portes (1998), ethnicity
may have a different effect in different types of schools: for
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students of privileged schools ethnicity may be of far lesser
importance than social background, whereas in bad, troubled
schools it may matter more because migrant children in a bad
school keep close to their ethnic group. International and cross-
cultural research examine changes in intercultural and intercul-
tural factors, such as identity, values and language, over gener-
ations as well as broader adaptation and well-being, including
mental health and academic performance (Ward et. al.2001).
In recent decades in Russia there has been a significant flow of
migrants from the former Soviet Union countries in search of
employment or better life conditions. The government policy
towards them is quite tolerant and encouraging, the authorities
run special supporting programs for adult and infant migrants.
One of the major issues in this respect is the socialization and
psychological adaptation of migrant children to the education-
al environment of Russian schools. According to the statistics,
in some schools the number of migrant children can comprise
up to 40-50% of the total number of scholars. Thus not only
migrant children have to get adapted to the new environment,
but also teachers and the Russian learners (not to mention their
parents) have to get adapted to the polycultural educational en-
vironment of the modern Russian school.

Conceptual Framework

The problem of migrant children’ adaptation to school has
become the focus of attention of scholars recently (Barazgova
E.S., et al. 2010) In the past two years (2012-2013) we have
done some research work concerning the peculiarities of psy-
chological adaptation of junior, teenage and senior migrant
school children to the polycultural educational environment of
schools in Krasnoyarsk, Siberia. In total 200 schoolchildren
took part in the research (95 Russian children and 105 migrant
children — representatives of the Armenian, Uzbek, Kirghiz,
Georgian, Tajik, Azerbaijan nationalities). In our research we
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regard socialization as socio-psychological adaptation which
is revealed on two basic levels: behavioural (social) and in-
trapersonal (purely psychological). Correspondingly, two
main issues have been studied with help of psychological tests
and questionnaires: — communicative competence and social
kills; — psychological adaptation and self-acceptance (self-es-
teem). We compared migrant and Russian children of three age
groups (junior, teenage and senior) and carried out a deeper
research into the structure of socio-psychological adaptation
using methods of mathematical processing of empirical data
in psychology (correlation by Spearman and cluster analysis,
statistic program Stat graphics Plus v.5.0).

Research Methodology

First of all, the results show that only among junior age
group migrant school children are adapted worse than the
Russian school children. Judging by the most significant in-
dicators of socio-psychological adaptation in this particular
age group (social adaptation, social activity, independence,
self-esteem, moral and anxiety) migrant school children are
more independent than the Russian scholars, but the latter are
more active, better adapted and socialized, have a higher self-
esteem and moral, feel less anxious. We can suppose that the
problem with the adaptation of migrant junior children is ag-
gravated by the general adaptation to school: the change in
regime, the appearance of new responsibilities and social re-
quirements connected with school life cannot but tell on in-
fant learners. The only advantage of being more independent
among migrant children probably descends from cultural up-
bringing (since early age children are often left on their own
and are engaged in family business of market sale or crafts).
Pictures 1, 2 show the indicators levels (low, medium, high, in
%) of socio-psychological adaptation among the migrant and
Russian school children.
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Picture 1 — Indicators of socio-psychological adaptation in
levels (low, medium, high, in %), migrant junior school children
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Picture 2 — Indicators of socio-psychological adaptation in
levels (low, medium, high, in %), Russian junior school children

The situation with the socio-psychological adaptation among
the age groups of adolescent and senior schoolchildren is quite
similar. The majority of both adolescent and senior migrant
schoolchildren feel well adapted, moreover, there is no significant
difference between migrant and Russian scholars. It is interesting
to note that international research on migrant adaptation has re-
vealed that children from immigrant backgrounds generally show
satisfactory levels of psychological and social adjustment, and,
when compared with national peers, exhibit better health, less in-
volvement in negative behaviors and do as well as or better than
nonimmigrant peers with respect to academic achievement and
psychological well-being (Fulgini, 1998). The evidence avail-
able suggests that the socio-psychological adaptation in these age
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groups was studied via the indicators of communicative and or-
ganizational skills, conflict and coping behavioural strategies and
personality adaptation. Some indicators of socio-psychological
adaptation of senior scholars are shown in Pictures 3, 4.

The overwhelming majority of children (both Russian and
migrant) have sufficient communicative skills and leadership
qualities, feel quite adapted, accept themselves and the others well
enough. The problem appears to be only with the level of organi-
zational skills — only a quarter of migrant and a third of Russian
senior school children assessed themselves as having a satisfying
(medium and high) level of organizational abilities. The situation
with the adolescents is alike (medium and high levels of all in-
dexes prevail), so we will not dwell on it separately.
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Picture 3 — Indicators of socio-psychological adaptation in
levels (low, medium, high, in %), migrant senior school children
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Picture 4 — Indicators of socio-psychological adaptation in
levels (low, medium, high, in %), Russian senior school children
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It may be valuable to outline some of its general features.
Our researchers have found out that in a new stressful situation
migrants suffer from disadaptation. The most typical difficulties
for them are the following. Differences from their style of life,
their native language and their school curriculum etc. Addition-
ally, we found some peculiarities concerning the interconnection
of the basic indexes of sociopsychological adaptation. With help
of Spearman correlation and cluster analysis we ascertained the
structure of socio-psychological adaptation. First of all, the in-
dexes of communicative and organizational skills, conflict and
coping behavioural strategies and leadership are closely con-
nected and form a separate cluster. Another cluster appears from
the connected indexes of acceptance of the others, dependence,
emotional comfort, external locus of control and escapism. The
third cluster is composed from the connected indexes of psy-
chological adaptation itself, self-acceptance and internal locus
of control. Thus, we can make a model of socio-psychological
adaptation including three basic components: “Communicative
and behavioural competence”, “Emotional dependence on the
society”, “Power of the self” (Picture 5).

BCommunicative and behavioural
competence

OEm otional dependence on the society

OPower of the self

Picture 5 — Components of socio-psychological adaptation
Conclusion and Recommendation
We can conclude that psychological accompaniment of

disadapted migrant schoolchildren should be provided in the
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three mentioned directions and aimed at the development and
correction of the communicative, emotional and personality
problems. Moreover, the psychologist should take into con-
sideration that the three basic components of socio-psycho-
logical adaptation are not closely connected with each other
and making accent on one component doesn’t automatically
imply the improvement of the other. The results of our re-
search showed that schoolchildren with a high and medium
level of communicative skills and effective conflict and cop-
ing behavioural strategies do not necessarily have high in-
dexes of psychological adaptation and self-acceptance. We
can say that they are well socialized but not psychologically
adapted. Consequently, if we need socialized schoolchildren
we should work on the development of their social and behav-
ioural competence, but if we endeavour for psychologically
adapted schoolchildren we should work on their personality
development (self-esteem, self-acceptance, self-respect, self-
actualization, internal locus of control). The specialist should
consider the situation with each child separately and decide
whether to develop all components of socio-psychological ad-
aptation equally or to concentrate on the most deficient one. In
short, future research should attempt to examine the effect of
migrant concentration on specific racial/ethnic groups, given
there are substantial differences across subgroups within each
race and ethnicity. In a word, according to some scholars, the
latest wave of migration is likely to have a greater impact on
society than any other social issue (Martinez and Lee 2000).
For this reason, studies such as this are critical in redefining
public perception.
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Identification and development of potentially gifted stu-
dents in the network research community of pedagogical uni-
versity and rural schools: methodological and methodic aspects

Introduction

The world has entered the historic period of total changes.
They are characterized by three features: continuity and perma-
nency, rapidity and tendency to accelerate, global character (they
concern the whole planet, practically all spheres and aspects of
human life and activity). Revolutionary changes in the sphere of
information and technology are the colossal booster of changes.
The complex approach “science-technology-innovation” is cur-
rently admitted to be main accelerator of progress and the modem
specialist engaged in any sphere of activity must possess valu-
able knowledge and have the capability to apply it in practice. The
pace of development of a modem society depends on a person’s
creative endeavor, abilities and opportunities. In these conditions
there is a growing interest of world science and practice to various
ways of working with gifted children and young people because
they form the potential of any society development.

According to specialists’ assessment, currently launched
worldwide programs for the gifted comprise 2-10% of popula-
tion. Along with that, the total number of graduates from schools
for the gifted in Russia together with the winners of high rate
academic competitions amount to a little more than 1000 people
per year, that is about 0,1% of graduates countrywide. It is 10-20
times less than the existing necessity [1]. As a result, the most
number of the potentially gifted children remains unrevealed be-
cause either the necessary diagnostic research is not conducted
or the used methods are not capable of revealing the potential
(hidden) giftedness. This is especially typical of rural schools
of the Russian hinterlaThis article is devoted to methodological
aspects of identification and development of potentially gifted
students living in the countryside.
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Methodological aspect of identification and develop-
ment of potentially gifted students living in the countryside

At present the most uncontroversial fact to be admitted is
giftedness being in its essence a systemic phenomenon. It means
that giftedness has a certain structure, that is, organized rela-
tions among the system elements, and represents the integrity
which cannot be regarded as a mere sum of its comprising el-
ements. According to the developed by the Russian scientists
“Operational conception of giftedness”, giftedness is defined as
a systemic developing during life personal quality, which de-
termines the possibility of achieving greater results in one or
several spheres of activity in comparison to other people [2].
As many scientists believe, the quality specificity of giftedness
and the way of its development are always the result of compli-
cated interaction of genetics (natural disposition) and social and
cultural environment influenced by a person’s activity (gaming,
academic or labor). Along with that, special attention is paid to
a person’s own activity and psychological mechanisms of self-
development lying in the basis of an individual giftedness for-
mation and realization (D.B. Bogoyavlenskaya, L.I. Ilyasov, N.S.
Leites, A.M. Matyushkin, A.A. Melik-Pashaev, A.l. Savenkov,
D.V. Ushakov, M.A. Holodnaya, V.S. Yurkevich, etc.).

Apart from theoretical conceptions of general giftedness
there exist recognized classifications of different kinds of gifted-
ness (according to spheres, form and coverage, degree of forma-
tion, etc.). In the sphere of education great attention is paid to the
aspects of academic and intellectual giftedness (V.N. Dmzhinin,
L.S. Kostrikina, E.V. Polyakova, E.U. Savina, M.A. Holodnaya,
E.A. Papkova, etc.) which tends to be researched in systemic
correlation with such notions as creativity and motivation. At
present stage there are many interpretations of intellectual gift-
edness in connection with natural disposition and communica-
tion: as a form of mental experience (M.A. Holodnaya) [3]; as
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integral manifestation of abilities (V.D. Shadrikov) [2]; as a triad
model of intellect including three general aspects of intellect —
processing information, automation of behavior and adaptation
to environment (R. Sternberg); etc.

At present there are two ways of revelation and supporting
intellectual giftedness: extensive and intensive. The former uses
methods aimed at finding the students who achieved great re-
sults. The most well-known variant of this method is conducting
academic subject competitions, various contests and outlining
the students with high academic performance. In this case, as
a rule, new educational routs are offered with teaching various
disciplines at a higher level.

The extensive approach at the state level is effective when
the objectives of the society and economy demand a relatively
small percentage of gifted people. That was enough 50 years ago,
that is as well enough today for such countries with huge human
resources as China or India. However, in the United States and
Western European countries with their high-tech economies the
resources of high intelligence are almost exhausted, as a result
the most developed countries are moving from an extensive sys-
tem to an intensive one, which involves two conditions: identifi-
cation of giftedness not according to the achievements but to the
potential and work with motivational sphere and the sphere of
requirements of gifted children and youth [1].

In Russia, like in other developed countries, giftedness is
recognized as a strategic national resource and one of the educa-
tional priorities, which is fixed in a number of important docu-
ments (national project “Education”, course “Talented young
people”; the Concept of long-term socio-economic development
of the Russian Federation for the period up to 2020, etc.), which
reflect the idea of necessity of creation of system of search, sup-
port and accompaniment of various categories of gifted children
and talented youth.
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In science and pedagogical practice there are two opposing
points of view regarding the quantitative proportion of gifted and
ordinary children. According to one point of view, giftedness is an
extremely rare phenomenon (there are only 2-3% of gifted chil-
dren), according to another point of view which appeared in the
humanistic pedagogy, almost all children are gifted, however, it
is necessary to create the conditions for the manifestation of each
child’s talent. In this regard, the notion of “potential giftedness”
appeared, which refers to the ability of the child to achieve sig-
nificant success in a particular activity in the future, provided the
appropriate conditions for its development are created.

Potential giftedness is not yet a fully formed personality
trait, in contrast to, for example, latent or actual giftedness. Po-
tential giftedness is present in the psyche in the form of certain
disintegrated opportunities, determining extraordinary results
of a child’s activity and, therefore, requiring specific means of
identifying, actualization and development.

Thus, the solution to the problem of identifying and devel-
oping the potential giftedness of students determines the appli-
cation of a systematic approach. In particular, we plan to use the
instrument a systematic approach — conceptual modeling [5].

In cases of potential (hidden) giftedness that is not manifested
until a certain time in a successful activity, it is especially impor-
tant to understand the child’s personal characteristics, his general,
special and creative abilities. As a result, the personality-oriented
approach is of special importance while designing a system of
identifying and developing students with potential giftedness.

In the context of the personality-oriented approach identifi-
cation of children with potential giftedness is a long process based
on the use of multi-level complex of psychodiagnostic methods.
In our study we work with the main factors identified in the struc-
ture of giftedness by such leading scientists as J. Feldhusen, J.
Renzulli, K. Heller, D.B. Bogoyavlenskaya, A.I. Savenkov, A.M.
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Matyushkin, A.A. Loseva, etc. These are, first of all, general abili-
ties (intelligence), creativity and motivation (thirst for knowledge,
hope for success, attachment to the task). Secondly, these are
special abilities and achievements in specific areas, social com-
petence, self-concept (self-respect, self-esteem). The secondary
factors are identified not by all researchers, but are present only in
some theories (J. Feldhusen, K. Heller) [6, 7].

The development of potential giftedness involves including
children in different types of real activities, organization of their
communication with gifted adults, enriching their individual liv-
ing environment, involvement in innovative forms of learning,
etc. [2]. The main problem here is the territorial remoteness of
rural schools from the scientific and cultural centers. This problem
is particularly acute for students living in Siberia and the Far East,
considering their huge territory. We have experience solving this
problem in relation to the development of research competence of
rural schools students on the basis of information and activity ap-
proach — that is creating a network research community, bringing
together academic researchers, students of pedagogical university,
teachers and students of rural schools [5, 8]. In particular, the re-
sults of psychological studies showed that the participation of sec-
ondary school students in the network research community had
had a positive influence on the development of their personality.

Thus, as a third methodological basis of designing a system
of identifying and developing potentially gifted students we re-
gard the information-activity approach.

Methodic aspect of identification and development of
potentially gifted students

In the context of the above mentioned methodological as-
pects in the research of the potential giftedness of students it is
necessary to solve the following methodic tasks:

e selection and approbation of diagnostic tools to identify
students with potential giftedness;
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e working out methods of potential giftedness develop-
ment in the network research community;

e providing an experimental base of research on the basis
of the rural schools of the Krasnoyarsk territory and approbation
of selected tools.

According to this, we have determined to start with research
of such factors of giftedness as general abilities, creativity and
motivation [9, 10]. We hypothesized that to the potentially gifted
children can be referred children who, according to the results of
psychodiagnostic tests show the above-average intelligence lev-
el (IQ > 110), the above-average level of creativity and prevail-
ing motivation to succeed and intrinsic learning motivation. For
this purpose, we have determined to use the following diagnos-
tic methods: Raven’s Advanced Progressive Matrices, Test bat-
tery by F. Williams (Test of divergent thinking, Test of creative
personality characteristics), Test of learning motivation focus
(by T.D. Dubovitskaya), Questionnaire “Motivation of success
and fear of failure” (by A. A. Rean) [9].

Further we plan a profound diagnostic research on the sam-
ple of children referred by the results of the primary diagnostic
research to the group of the potentially gifted children. At this
stage there will be used the method of documentation analysis
(classroom register, school diaries for the assessment of stu-
dents’ academic achievements) as well as the method of expert
assessment. As the tool of expert assessment from teachers and
parents we intend to use: Questionnaires by V.S. Yurkevich for
determining the intensity of educational cognitive requirement
and by A.N. Sisanov to determine the level of the child’s abilities
manifestation, Method of expert assessment for identification of
gifted children by A.A. Loseva, Scale of behavioral characteris-
tics rating by J. Renzulli, Questionnaire for parents and teachers
from a Test battery by F. Williams. The Method by A. Loseva is
of a particular value as it allows to estimate the manifestation of
the child’s abilities in 10 different spheres [10].
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Along with this, we find it reasonable to conduct on this
sample a further research into creativity (using the Test battery
by E.P. Torrance), because the Test batteries by F. Williams and
E.P. Torrens use significantly different interpretation of the basic
for the creativity assessment indicators of originality and elabo-
ration (different criteria are taken). A comparison of the results
from the two test batteries appear to be interesting from scientif-
ic and practical point of view. Additionally w-e plan a diagnostic
research into self-concept, socio-psychological adaptation and
communicative competence of students.

As far as the developmental stage is concerned, it is well-
known, that the methods of development of a person’s intellec-
tual and creative potential in an educational environment largely
depend on the strategy underlying in the base of conception of
the school education content. By far the most common strate-
gies are the acceleration strategy and the intensification strategy.
The first implies an increase in tempo (speed) of learning mate-
rial, whereas the second means the increase in volume, or, to be
more precise, the increase the intensity of training. However,
specific research into the field of developmental psychology and
the practice of teaching have repeatedly proved the idea that at-
tempts to reduce the training period due to the higher tempo of
completing standard programs or increase in the saturation of
programs with information compared to standard ones proved to
be ineffective solutions to the problem.

One of the most productive trends of quality restructuring
of the content of education is the concept of educational con-
tent enrichment. It is being developed in the modern pedagogy
which is focused on the development of children’s giftedness in
the educational environment (J. Renzulli, S.M Rees; USA; A.L
Savenkov, N.B. Shumakova, Russia; K. Heller, Germany). The
most popularity gained the model of the American scientists J.
Renzulli and S.M. Rees, called “three ways of the curriculum
enrichment” [12, p. 216].
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The first kind of enrichment, according to J. Renzulli, sug-
gests introducing students to a variety of fields and subjects to
study, which may be of interest to them. As a result, the range
of interests expands, and the child gets the idea what he would
like to study more deeply. Moreover, a child’s choice of a certain
sphere of activity is obligatory.

The second type of enrichment involves the orientation
to the special development of a child’s thinking. With this
purpose, there are classes for training observation, ability to
evaluate, to compare, to speculate, to analyze, to synthesize,
to classify, to perform other mental operations. Acquired skills
and abilities are necessary to solve a wide range of problems
and are intended to serve as a basis for transition to more com-
plex cognitive processes.

The third kind of enrichment, according to J. Renzulli, is
conducting independent research and solving creative tasks (in-
dividually and in small groups). The child participates in the
process of stating the problem, choosing methods for its solu-
tion. Involvement into creative and research work is essential
not only for development and learning, but also upbringing of a
gifted child.

We believe that the interaction of students with potential
giftedness with academic researchers and university students in
network research community, designed on the basis of the model
by J. Renzulli, will facilitate the development of their potential
giftedness.

Psychological work with children can be carried out in such
areas as the development of creativity, the development of flu-
ent intelligence, the development of the components of internal
learning motivation. Additional areas of psychological work can
be self-cognition and self-development of students, develop-
ment of adaptability and communicative competence, effective
coping behavior.
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Preliminary results

By now, a pilot study on a relatively small sample of tes-
tees (400 adolescent students) has been conducted. The aim
of the study was to assess the diagnostic value of the selected
methods and to ascertain the specificity of the diagnostic work
with the sample.

We tested students aged 13-16 from three different schools
in Siberia, Russia: a secondary rural school in Krasnoyarsk re-
gion, a secondary school in the city of Krasnoyarsk and a spe-
cialized school of cosmonautics in the city of Zheleznogorsk.
The first two schools offer general education, the third school
is a boarding school which specializes in Sciences and admits
scholars on the basis of competitive selection. Four methods
have been used in the research: Raven's Advanced Progressive
Matrices, Test battery by F. Williams (Test of divergent thinking,
Test of creative personality characteristics), Test of learning mo-
tivation focus (by T.D. Dubovitskaya), Questionnaire «Motiva-
tion of success and fear of failure» (by A.A. Rean).

The results show there is a vast gap between general school
students and specialized school students, especially as far as
intellect and creativity are concerned. For instance, among the
general city school students one third has below the average and
two thirds — the average levels of fluent intellect. Among the
general rural school students the same two thirds have the av-
erage, only 19% below the average and 13% above the aver-
age levels of fluent intellect. None of the testees showed high
level of fluent intellect. Meanwhile, among specialized school
students only 17% have the average, half of the students — above
the average and one third — high levels of fluent intellect.

Similar results are observed with creativity (Test of diver-
gent thinking by F. Williams). The general city and rural school
students show quite poor results: about three quarters have low
and below the average levels of creativity and about one quarter
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— the average and above the average levels of creativity. None of
the testees showed high level of creativity. Among specialized
school students only 14% have low and below the average levels
of creativity, one third has the average and half of the students —
above the average and high levels of creativity.

It is worth mentioning that the results of self-assessment
of the level of creativity with the help of a questionnaire (Test
of creative personality characteristics by F. Williams) strongly
clash with the results of the Test of divergent thinking by F.
Williams. About three quarters of students assess their creativ-
ity above the average and high, about one quarter — below the
average and the average. None of the testees assess their cre-
ativity to be of low level. All this can indicate rather a too high
self-esteem and raise the question about a real diagnostic value
of such data (and, correspondingly, the validity of the ques-
tionnaire).

The situation with motivation is not so bad, however: not
more than 12% testees in all schools have distinct fear of failure,
about 30-40% have distinct motivation of success, and about half
of the students have ambivalent motivation. Only about 7-11%
of students in all schools have extrinsic learning motivation,
whereas the others tend to have intrinsic learning motivation.

Thus, the pilot study showed that specialized school stu-
dents are far more intelligent and creative than general city and
rural school students, though all of them are quite motivated to
study and to succeed. That fact seemed quite obvious from the
very beginning, but does it mean that the majority of gifted chil-
dren are concentrated in the specialized school whereas general
schools have almost none? We believe, this is not so evident and
it's the issue to be studied.

Conclusion

As a methodological basis for the creation of the system
for identifying and developing potentially gifted students in ru-
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ral schools, we have chosen the system approach, the personal-
ity-oriented approach and the information-and-activity-based
approach. It has been shown that the development of potential-
ly gifted children in the network research community bringing
together academic researchers, students of pedagogical univer-
sity, teachers and students of rural schools is appropriate to
comply with the enrichment educatron model proposed by J.
Renzully and S.M. Reis.

A hypothesis was put forward that to the potentially gifted
children can be referred children who, according to the results of
psychodiagnostic tests show the above-average intelligence lev-
el (IQ > 110), the above-average level of creativity and prevail-
ing motivation to succeed and inner learning motivation. At the
initial stage for the identification of such students it is suggested
to use the diagnostic methods: Raven’s Advanced Progressive
Matrices, Test battery by F. Williams, Test of academic motiva-
tion focus by T. Dubovitskaya, the Questionnaire “Motivation of
success and fear of failure” by A.A. Rean. The primary task that
needs to be addressed at the next stage is testing and evaluat-
ing the validity of diagnostic tools to identify potentially gifted
students.
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Collective Trauma and the Social Construction of Mean-
ingIntroduction

The term collective trauma refers to the psychological re-
actions to a traumatic event that affect an entire society; it does
not merely reflect an historical fact, the recollection of a terrible
event that happened to a group of people. It suggests that the
tragedy is represented in the collective memory of the group, and
like all forms of memory it comprises not only a reproduction
of the events, but also an ongoing reconstruction of the trauma
in an attempt to make sense of it. Collective memory of trauma
is different from individual memory because collective memory
persists beyond the lives of the direct survivors of the events,
and is remembered by group members that may be far removed
from the traumatic events in time and space. These subsequent
generations of trauma survivors, that never witnessed the actual
events, may remember the events differently than the direct sur-
vivors, and then the construction of these past events may take
different shape and form from generation to generation. Such
collective memory of a calamity suffered in the past by a group’s
ancestors may give rise to a chosen trauma dynamic that weaves
the connection between trauma, memory and ontological secu-
rity (Volkan, 1997). These chosen traumas are conceptualized as
narratives emphasizing that ‘walking through blood’ is neces-
sary on the path to freedom, independence and group security
(Resende and Budryte, 2014). In this paper I illustrate how the
collective memory of traumatic events is a dynamic social psy-
chological process that is primarily dedicated to the construc-
tion of meaning. The creation and maintenance of meaning com-
prises a sense of self-continuity, a connection between the self,
others and the environment (Baumeister and Vohs, 2002; Heine
et al., 2006), and the feeling that one’s existence matters. It is a
processes of identity construction that comprises the sense of
self-esteem, continuity, distinctiveness, belonging, efficacy, and
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ultimately a sense of meaning (Vignoles et al., 2006). Accord-
ingly, the current article relies on these principles to trace the
process of meaning-making following historical trauma at the
collective level and among both victim and perpetrator groups.

Much of the theory and research presented in this paper fo-
cuses on the Holocaust because it is considered to be the proto-
typical 20th century genocide, and has attracted more attention
and scholarship than other collective traumas (Mazur and Voll-
hardt, 2015). Can the Holocaust be compared to other cases of
genocide and mass murder and should it? According to eminent
Holocaust historian, Yehuda Bauer, the Holocaust, in spite of its
unique attributes, can and must be compared to other events of
a similar nature, otherwise why should a public school system
in Philadelphia, New York, or Timbuktu teach it (Bauer, 1979)?
Based on the notion that every specific trauma is unique, but
the lessons derived can be universal, this paper discusses the
common long-term consequences of different forms of collec-
tive victimization.

For victims of collective trauma meaning is established
by: (a) passing down culturally-derived teachings and traditions
about threat that promote group preservation; (b) these traditions
of threat amplify existential concerns and increase the motiva-
tion to embed the trauma into a symbolic system of meaning;
(c) trauma fosters the sense of a collective self that is transgen-
erational thereby promoting a sense of meaning and mitigating
existential threat; (d) the sense of an historic collective self also
increases group cohesion and group identification that function
to create meaning and alleviate existential concerns; (e) the pro-
found sense of meaning that is borne out of collective trauma
perpetuates the memory of the trauma and the reluctance to close
the door on the past; (f) Over time collective trauma becomes
the epicenter of group identity, and the lens through which group
members understand their social environment.
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For members of perpetrator groups, collective trauma rep-
resents an identity threat (Branscombe et al., 1999), as it creates
tension between the desire to view the group in a positive light
(Tajfel and Turner, 1979), and the acknowledgment of severe
moral transgressions in its past. The inability to reconcile the
character of the group in the present with its character in the
past may motivate group members, primarily high identifiers, to
perceive an historical discontinuity of the group that serves to
distance present group members from past offenders (Roth et al.,
2017). Sometimes this discontinuity is reflected in the motiva-
tion to close the door on history and never look back (Imhoff et
al., 2017), and sometimes the thorny chapters of a group’s histo-
ry are glossed over creating an uncomfortable gap in collective
memory — an absence suggesting a presence. Members of perpe-
trator groups may deal with the dark chapter in their history by
thoroughly denying the events, disowning them and refusing to
take any responsibility for them. But, more often than not, reac-
tions to an uncomfortable history will take on a more nuanced
form with group members reconstructing the trauma in a manner
that is more palatable, and representing the trauma in a manner
that reduces collective responsibility. In some cases, the disso-
nance between current group values and past behavior are so
great that disaffiliation from the group remains the only viable
option (Cehaji¢ and Brown, 2010; Hirschberger et al., 2016b).

Understanding the impact of trauma on collective meaning
becomes even more complex when considering what Primo Levi
defined as the gray zone (Levi, 1959) — a nebulous area wherein
the distinction between victims and perpetrators is not always
clear cut, and victims may behave as perpetrators and perpetrators
are victims. Members of groups that exist in this region of collec-
tive memory are often motivated to defensively represent their
history in a manner that highlights their sacrifice and downplays
their crimes (Bilewicz et al., 2014; Hirschberger et al., 2016b).
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These groups may also engage in competitive victimhood dynam-
ics with other groups demanding to be recognized as the veritable
victim (Noor et al., 2012). Sometimes the victimization of one
group poses such a threat to another unrelated victimized group
because of the sense that its’ victimization is overshadowed and
does not receive due attention and acknowledgment. For example,
sub-Saharan African immigrants in Belgium who felt a lack of
recognition of their group’s victimization expressed more anti-
semitism as a form of competitive victimhood with Jews whose
victimization receives more recognition (De Guissmé and Licata,
2017). The current paper offers a perspective suggesting that the
intra- and inter-group tribulations over a dark chapter in history
represent more than an attempt to abdicate responsibility for past
crimes, or quarrel over the benefits of the victim status. The need to
come to terms with a dark past represents a crisis of meaning that
must be resolved for the group to deconstruct and reconstruct its
sense of collective self and assume an identity that offers continu-
ity, coherence and significance. The memory of historical crimes
threatens fundamental values, current notions of self-worth, and
the sense of having a constructive collective purpose (Baumeister,
1991; Vignoles et al., 2006). The quest for meaning must, there-
fore, involve the reconstruction of these basic elements.

This analysis of meaning borne out of trauma for both vic-
tim and perpetrator groups offers the provocative suggestion that
trauma is not merely a destructive event, but also an irreplaceable
ingredient in the construction of collective meaning. Accordingly,
for victim groups there may be secondary gains to collective trau-
ma, that are often overlooked, that function to keep the memory
of trauma alive, and lead subsequent generations to incorporate
the trauma into their collective self. For perpetrator groups, the
trauma functions as a catalyst that stimulates the construction of
a new social representation that, if successful, can support a col-
lective self that acknowledges past transgressions in a manner that
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is neither defensive nor crippling; one that promotes positive so-
cial identity (e.g., Vignoles et al., 2006) predicated on the triumph
over past failings. On this basis, the present article considers al-
ternative ways to remember collective trauma that can break out
of compulsive reenactments of the past, or defensive dynamics;
ways that may reconcile the meaning wars between groups with
a convoluted history and reduce intergroup tension and hostility.

5) ORIGINAL RESEARCH ARTICLE; SECTION “MA-
TERIALS AND METHODS” [5]
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1 Department of Social Psychology, Faculty of Psychology,
University of Granada, Granada, Spain

2 Department of Psychology, Faculty of Education Scienc-
es, University of Cordoba, Cordoba, Spain

3 Department of Behavioral Sciences Methodology, Fac-
ulty of Psychology, University of Granada, Granada, Spain

From oppression to violence: the role of oppression,
radicalism, identity, and cultural intelligence in violent dis-
inhibition

Materials and Methods

Participants

The sample consisted of 259 young people (133 Muslims
and 126 non-Muslims), all of them students in two second-
ary education institutes. Of the 259 students, 119 attended an
institute in the neighborhood of Puche in the city of Almeria
(city in southeast Spain), and 140 attended an institute in the
Autonomous City of Melilla (Spanish city in North Africa). The
students of both institutes belonged to a social context with a
high risk of social exclusion. With regard to gender, the group
of Muslims was composed of 64 men, 66 women, and three un-
identified; and that of non-Muslims had 56 men and 70 women.
The age of the participants was between 13 and 18 years old (M
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=15.89, SD = 1.05). Regarding the sample, despite our attempts
to get a large sample, access to people in these social contexts
limited the sample size. On the other hand, according to Fritz
and MacKinnon (2007), a sample of 90 participants are required
to get an indirect effect of 0.16 given that both paths are estimat-
ed to be medium size (0.39) if the Sobel test is performed. Thus,
given the circumstances, we believe we have adequate power.

Evaluation Instruments

Two types of questionnaires with the same measures were
prepared, both in Spanish, but with a variation in the wording
for some of them depending on whether they were intended for
Muslims or non-Muslims. Muslims evaluated the oppression by
non-Muslims and the intentions to defend their own group, while
non-Muslims did the same with respect to the group of Muslims.

Religious group

The participants responded to an item identifying their reli-
gious group (Muslim religion vs. Christian religion).

Perceived oppression

A Spanish adaptation of the Oppression Questionnaire, an
instrument that consists of 32 items that assess perceived op-
pression (a = 0.95; Victoroff et al., 2006; Moyano, 2011), was
applied. The items were scored on a Likert-type scale from 1
(totally disagree) to 4 (totally agree), for example, “My group is
often treated unfairly.” In this, the perceived oppression between
Muslims and non-Muslims was assessed.

Radical intentions

The participants completed the Moskalenko and McCauley
(2009) adapted to Spanish by Trujillo et al. (2016; a. = 0.90). The
scale comprises four items (e.g., “I would continue to support an
organization that fights for the political and legal rights of my
group even if it sometimes goes beyond the law,” “I would at-
tack the police or the security forces if I saw them hit members of
my group”). The evaluation of the items was done by means of a
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Likert-type scale with scores of 1 (“totally disagree”) to 7 (“totally
agree”). Higher scores indicate greater radical intentions.

Violent disinhibition

The Disinhibition to Violence subscale (o = 0.82), which
forms part of a broader instrument, the Questionnaire on Risk of
Islamist Radicalization in Young People (Moyano, 2011), whose
objective is to evaluate multiple factors potentially contribut-
ing to radicalization, was applied. This subscale is made up of
four items that assess violence intentions to the self (“In the last
month I have had the desire to end my own life”) or to others
(“In the last month I have had wishes to end the lives of others”™),
hatred toward others (“In the last month I have felt hatred for
some people”), and exposure to models that favor violence (“My
friends continually talk about fights and violent issues”). The
items were scored on a Likert-type scale with scores between 1
(“totally disagree”) and 5 (“totally agree”).

Sociodemographic variables

Information on sociodemographic variables such as age and
gender was also recorded.

Procedure

The participants collaborated on a voluntary basis once the
study was approved by the School Council, and a written in-
formed consent was obtained from the participants’ parents. The
evaluation took place in the classrooms of the respective centers
for approximately 50 min. The centers’ staff collaborated with
the application of the evaluation instruments.
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Do Implicit Motives Influence Perceived Chronic Stress
and Vital Exhaustion?

Discussion

Summary of Results

This study addressed the role of implicit motives in the ex-
perience of chronic stress, social support, and vital exhaustion
(VE) in middle-aged men. In the first research question, the re-
lationship between VE and specific types of chronic stress was
analyzed. VE was positively associated with work-related stress,
namely work overload, excessive demands at work, and work
discontent. Furthermore, men who reported chronic worrying
also experienced more symptoms of exhaustion. In terms of
social stress, lack of social recognition and social contact were
positively related to VE. In contrast, support-seeking behavior
and perceived social support were linked to lower levels of VE.

Implicit motives were hypothesized to potentially exert a
direct and indirect influence on the perception of chronic stress,
social support, and the level of VE. The analyses for the second
research question revealed that implicit affiliation motivation
was positively associated with VE through increased perceived
chronic stress. The effect of the affiliation motive on VE be-
came negative when the pathways through support seeking and
perceived social support were considered. Likewise, implicit
achievement motivation was linked to lower VE through higher
perceived support and less chronic stress. We found no direct
correlations between implicit motives and VE or between im-
plicit power and chronic stress or social support.

As proposed in the third research question, implicit motives
further moderated the relationships between subtypes of stress
and VE. Affiliation motivation increased the negative effect of
work overload and lack of social contact on VE, while achieve-
ment motive enhanced the negative association between VE and
lack of social contact and work discontent, respectively.
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Psychological resources, satisfaction, and career iden-
tity in the work transition: an outlook on Sicilian college stu-
dents

Conclusion and limitation

The findings of the study lead us to believe that a career
identity in line with individuals’ own studies can affect the well-
being of the individuals, thus increasing the motivation and
mindfulness that create a virtuous circle, influencing the devel-
opment of knowledge and skills, which are the base of proactiv-
ity and confidence in construction of one’s future career. This
consideration is even truer in contextualizing the career-con-
structing process in relation to the constraints and economic and
social problems that are present in some regions of Italy. Several
areas of southern Italy have extremely critical macroeconomic
indicators, high unemployment, and low industrial develop-
ment, therefore requiring further effort toward the structuring of
appropriate career-counseling services.

According to marketing education’s approaches, the study
presented offers interesting suggestions to increase the value of
the university as organization. In fact, among the dimensions
analyzed, which have proved to be very relevant in the construc-
tion of the career identity, we are convinced that there are two
areas that can be improved in the academic institutions. Regard-
ing academic satisfaction, it would be necessary to plan and im-
prove the services according to the needs of students in order to
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meet their academic expectations. In regard to the core dimen-
sions for career transition, readiness and confidence should be
included in the interventions planned by career-counseling and
job-placement services. In fact, we strongly believe that, first,
tutoring activities, focused on a career counseling’s perspective,
should be to develop the students’ awareness of their abilities
and skills; then, the activities of job placement could favor voca-
tions of the students to guide them toward a meaningful choice
and a meaningful work.

More specifically, the career-counseling services should im-
plement their interventions toward two directions: 1) monitoring
the degree of students’ satisfaction during their academic career
because high levels of satisfaction prevent them from dropping
out and are related with academic success; moreover, high levels
of academic satisfaction contribute to a coherent career iden-
tity; 2) developing psychological resources, such as proactiv-
ity, emotional intelligence, resilience, courage and mindfulness,
readiness, career adaptability and career identity through specif-
ic career-counseling or career-education programs. These inter-
ventions could contribute to helping students, after completing
their degree, become more aware of their resources and able to
face the numerous future transitions.

The research presented has some limitations that could be
suggestions for future works: first, the cross-sectional nature of
the study does not allow the monitoring of the degree of satis-
faction during the academic attendance; second, the study does
not make a comparison between groups with invariance for the
equality factor because the sample taken was not homogeneous;
and, moreover, future studies could involve more groups and
those coming from different backgrounds and fields of study. In
particular, the sample of the study has a prevalence of female
students, which probably could affect the results: an extension
of this study could involve a gender-paired sample and could
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make a comparison between the results. Another critical point
linked to the sampling regards the degree courses attended by
the participants: probably some of them prepare the students to a
clearer and definite career (e.g., medicine), while others have not
clear professional paths (e.g., political science), and this could
affect the development of the career identity; in future studies,
a better-balanced sampling regarding the degree courses will al-
low to explore the differences from this point of view.

Despite these limitations, however, the results provide im-
portant suggestions on future research and interventions, for
example in the ex-post-evaluation of the effectiveness of these
intervention modes, not only in terms of satisfaction but also as
employability of graduates.
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